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ABSTRACT The paper is based on a qualitative study conducted in South African schools to obtain insights and
understanding of the how and why of violence in schools based on the perceptions and experiences of teachers, learners,
principals, support staff and School Governing Bodies (SGB). Semi-structured interviews, focus group interviews and
observations were conducted. The study also employed ‘quantitative’ research methodology so questionnaires were
administered across six provinces in South Africa. The study reveals that many teachers are verbally, physically (use
corporal punishment) and psychologically violent towards learners. Lack of professionalism, teacher absenteeism and
non-punctuality contribute to violence.  There is evidence in the report of some schools’ failure to take into account the
individual needs of young people by trying to control them in a generic manner resulting in violent rebelliousness. There
is evidence in the report that many schools are not managed well. It emerged that because of authoritarianism, schools
are failing to protect learners from violence. Thus policy makers and educationalists will have to change ways of
reducing violence in schools from those that emphasise punishment, control and surveillance of learners to employing
strategies that eliminate authoritarianism and increase effective school organisation and culture.

INTRODUCTION

Violence is prevalent in schools in South
Africa. Statistics published by the South Afri-
can Institute of Race Relations (SAIRR 2008),
imply that South African Schools are the most
dangerous in the world. The survey conducted
by SAIRR states that only 23% of South Afri-
can learners felt safe at school.  De Wet (2003:
89) reported that as a result of the violence,
learners and educators are often too scared to
attend school. Further to the debilitating effects
it has on learning and teaching violence also
poses a problem for school management teams.
School managers ought to implement measures
that have been developed by government and
by SGBs to eliminate violence. Are school man-
agers coping in being able to bring this situa-
tion under control?

In South Africa the right to education speaks
to the development imperatives of the Constitu-
tion requiring South Africans to ‘free the po-
tential of each person’. “Thus, given its cen-
trality in the building of human capital, in ad-
vancing social cohesion and in creating the con-
ditions to ‘free the potential of each person ‘
the success of the education system will deter-
mine the success of the still very fragile consti-
tutional order we have embraced” (Kollapan
2006).

There has been considerable success in edu-
cation over the past 18 years of democracy. How-

ever, effective learning and teaching is being
undermined by a growing culture of violence in
schools. Learning environments-schools have
become territories for crime and violence. Learn-
ers and educators take firearms to school for
protection. Although the South African Police
(SAPS) and the Department of Education have
many Safer Schools initiatives, including the
piloting of Firearm Free Zones for Schools, in
terms of the Firearms Control Act of 2000;  there
still exists a lot of violence in schools.

Further, violence and crime is directly affect-
ing school principals, teachers and learners
which affects quality education delivery.
Reckson and Becker (2005) explored the narra-
tive accounts of eight South African high-school
teachers working in a gang-violent community
in the Western Cape. They revealed that the pri-
mary source of stress for teachers is related to
gang violence. This study showed that improved
teaching efforts will make no difference to learn-
ers because of violence (Reckson and Becker
2005).

This paper is based on a study of violence in
education in South Africa (Harber and Mncube
2012) and it is different from others as it used a
range of stakeholders from the school commu-
nity - learners, parents, teachers and school
governing bodies in garnering information on
violence across six provinces in South Africa. It
is high on validity and reliability since it utilises
a variety of data collection instruments namely
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interviews, observations and questionnaires.  It
will also contribute to developing theories on
school violence by looking beyond incidents and
types of violence to understanding how and why
schools play a part in both reproducing and per-
petrating violence. What is it about schooling
both generally, and in South Africa in particu-
lar, that makes violence more possible?  It is
the beliefs, practices and behaviours within
schools that either sanctions violence directly
or by omission that are of real significance? In
this paper we asked:  How effective are the safety
measures used by different stakeholders and are
the measures of reducing violence not violent
themselves?

Understanding Violence in Schools

Zulu et al. (2004:  70) defines violence as
any behaviour of learners, educators, adminis-
trators or non-school person, who attempt to
inflict injury on another person or to damage
school property. Internationally, violence both
affects schools and is perpetuated and perpe-
trated by schools (for example, Harber 2004;
Pinheiro 2006; PLAN 2008; Smith and Vaux
2003). School violence is a particularly serious
problem in South Africa. Shootings, stabbings,
physical and emotional violence have taken
place in both public and private schools (Akiba
et al. 2002; Zulu et al. 2004:  70).

Violence in schools can come from different
sources and take many forms. For example, bul-
lying may be learnt outside the school but per-
petuated inside because the school ignores it or
doesn’t deal with it satisfactorily. It involves
different actors at different times inside the
school learners bully each other, teachers bully
learners, learners bully teachers, parents bully
teachers and principals bully teachers or the
opposite. Bullying is a  major form of violence
in schools  (Roland and Munthe 1989; Oshako
1997; Ruiz 1998). Bullying can be looked
through the lens of the social learning perspec-
tive of modelling and reinforcement by Bandura
(1973) where children are more likely to imi-
tate a model when the model is a powerful fig-
ure, rewarded rather than punished for the
behaviour, and when model shares similar char-
acteristics with the child. Reducing or elimi-
nating bullying is more difficult because many
teachers and parents view bullying as an inevi-
table part of school life (WHO 2002: 29-30).

While bullying is often seen to originate from
the character of children, a review by Smith
(2005) revealed that, despite many years of ex-
pensive research and intervention, bullying had
not been reduced much at all. Indeed, bullying
might be happening because the school
organisation and culture itself could be condu-
cive to bullying given its often oppressive and
authoritarian ethos (Harber 2004).  Indeed, his-
torically, authority and order in schools have
consistently been associated with violent impo-
sition in the form of physical punishment
(Rousmaniere et al. 1997). Bullying of learners
by teachers is a clear form of direct, internally
generated violent imposition. Studies in Poland,
sub-Saharan Africa and America confirm that
learners are attacked, threatened, abused both
physically and verbally by educators (de Wet
2007; Piekarska 2000; PLAN 2008).

Corporal Punishment

The most common bullying of learners by
teachers is corporal punishment. Corporal pun-
ishment is an internal form of violence perpe-
trated by schools with regard to learners. This
is a form of violence institutionally sanctioned
in many schools around the world. Children may
well be beaten up at home but not necessarily in
the systematic way that corporal punishment can
and is carried out in schools. Moreover, many
children go to school from homes where no
physical punishment (or sexual harassment)
exists and are then exposed to it for the first
time in school. So, corporal punishment is a
form of violence internal to schools both in the
sense that it exists at school and that the people
who experience it there don’t necessarily expe-
rience it outside.

In 90 out of 197 countries monitored by the
Global Initiative to End All Corporal Punish-
ment of Children, corporal punishment remains
legal despite consistent and overwhelming evi-
dence of its harmful effects and the fact that it
is not in compliance with the United Nations
Convention on the Rights of the Child. In re-
spect of the developed or industrialised world,
it is still legal in France, Korea and a number of
Australian and American states (PLAN 2008:
12).

In other countries where it has been officially
banned, such as South Africa and China (PLAN
2008: 12), it is still widely used, suggesting that
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corporal punishment in school still exists in at
least one third and perhaps as much as half of
the countries of the world.

In relation to South Africa, Hunt (2007), us-
ing observation and interviews, found that cor-
poral punishment was still used in three out of
four of her case study schools in the Western
Cape area and that learners were subjected to
incidents of verbal insult and humiliation. Cor-
poral punishment also remains widespread in
rural areas (Nelson Mandela Foundation 2005:
17). In a recent study of schools in three prov-
inces of South Africa that:

Corporal punishment is banned in South
Africa, yet such incidents were observed on nu-
merous occasions. For instance, during recess
at one school in Pietermaritzburg an act of bul-
lying by a male learner towards a female learner
resulted in…six strokes of a stiff plastic tube
across the palm of the hand (Hammett and
Staeheli 2011: 275). So while there is no evi-
dence that corporal punishment improves
behaviour or academic achievement – quite the
opposite (PLAN 2008) – there is considerable
evidence of its harmful effects, including physi-
cal harm and even death. The World Health
Organisation, which explicitly includes corpo-
ral punishment in school as part of child abuse,
states that:

Importantly there is now evidence that ma-
jor adult forms of illness – including ischaemic
heart disease, cancer, chronic lung disease, ir-
ritable bowel syndrome and fibromyalgia – are
related to experiences of abuse during child-
hood. .....Some children have a few symptoms
that do not reach clinical levels of concern, or
else are at clinical levels but not as high as in
children generally seen in clinical settings.
Other survivors have serious psychiatric symp-
toms, such as depression, anxiety, substance
abuse, aggression, shame or cognitive
impairments.....(WHO 2002: 69/70).

In addition, corporal punishment also rarely
makes learners feel enthusiastic about school-
ing or learning. In Nepal corporal punishment
is an important reason for school drop-out
(Teeka-Bhattarai 2006) while in Botswana:

“The more obvious effects of corporal pun-
ishment included increased learner anxiety, fear
or resentment in class. Girls, in particular, re-
mained silent, and were mistakenly dubbed as
“lazy” or “shy” by some teachers, and so did
some boys. Other boys absconded or refused to

cooperate in female teachers’ classes…Other
studies have also found that excessive physical
punishment, generally of boys, can prompt tru-
ancy (Humphreys 2006).

Nevertheless, historically, authority and or-
der in schools have been consistently associated
with violent imposition,

Formal schools in Western capitalist societ-
ies have been designed to discipline bodies as
well as to regulate minds. A key purpose of
modern state schooling has been the formation
and conduct of beliefs, as well as the acquisi-
tion of prescribed knowledge. School discipline
has frequently been overt and physically vio-
lent, with learners most often the target of
teacher-administered punishment (Rousmaniere
et al. 1997: 3).

Sexual harassment is also rife in schools in
some countries, including South Africa (needs
some supporting references here). The main
problem is that instead of challenging traditional
gender stereotypes and unequal power relation-
ships of the wider society the schools can repro-
duce it. Rather than educate about masculinity,
and particularly non-violent forms of masculin-
ity, in order to curb more violent interpretations
of violence, schools actually encourage such
interpretations (Salisbury and Jackson 1996).
Moreover, there is an authoritarian, closed na-
ture of schooling meshed with patriarchal val-
ues and behaviours that provide a context in
which sexual harassment can happen. The as-
sertion that unless teachers themselves have
been educated about gender and power issues,
they are likely to model behaviour that reflects
their own experiences and those of the wider
community becomes crucial made by PLAN re-
port (2008: 26).  Schools must have a larger
continuum of values activities to support a more
diverse learner body and not just accept domi-
nant and violent forms of masculinity (Klein
2006).

Another form of direct, internal violence per-
petrated on learners is corporal punishment; this
is a form of violence institutionally sanctioned
as indicated in studies conducted worldwide
(PLAN 2008). Corporal punishment also re-
mains widespread in rural areas of South Af-
rica (Nelson Mandela Foundation 2005: 17). In
a recent study of schools in three provinces of
South Africa, numerous incidents of corporal
punishment were observed (Hammett and
Staeheli 2011).
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According to the Plan report (2008) there is
no evidence that corporal punishment improves
behaviour or academic performance however
there is considerable evidence of physical harm
and even death. In Nepal corporal punishment
is an important reason for school dropout
(Teeka-Bhattarai 2006). Children who drop out
come back to schools to harass learners. Exces-
sive physical punishment, generally of boys, can
prompt truancy (Humphreys 2006).

Why violence does occur in and by the school
that is supposed to nurture learning in a safe
and caring environment? According to Harber
(2004) and Harber and Mncube (2012), in terms
of schooling, with certain exceptions the domi-
nant or hegemonic model globally remains au-
thoritarian rather than democratic. In this au-
thoritarian situation of relative powerlessness
and neglect of their human rights learners can
be mistreated violently or be influenced by po-
tentially violent beliefs because the dominant
norms and behaviours of the wider society are
shared, not challenged, by many adults in the
formal education system.

Authoritarian organisation provides an en-
vironment where learners’ rights, needs and feel-
ings can too readily be ignored or suppressed
and where it is difficult for teachers or learners
to act independently and to critique and chal-
lenge dominant social and political orthodox-
ies, including those that lead to violent behaviour
and conflict. Instead of just reproducing and
perpetrating only the socio-economic and po-
litical inequalities of the surrounding society
authoritarian schools also reproduce and per-
petrate the violent relationships.

Role modelling is one of the social/psycho-
logical explanations of the causes of violent
behaviour in relation to socialisation which are
relevant to the authoritarian role of schooling
in reproducing and perpetrating violence. Thus,
if those adults who young people are expected
by society to admire, respect and imitate are
consistently authoritarian to them they will come
to accept this as the normal way of relating to
others, giving orders or taking orders. Similarly,
if those in authority are physically violent and
abusive towards them, then this becomes nor-
mal and they will reproduce this violence. They
become socialised through imitation into
authoritarianism, repression and violent means
to achieve ends (Miller 1987).

An alternative approach is to use more demo-
cratic approaches to reduce violence in schools.

This would be congruent with South African
post-apartheid education policy that had an over-
whelming emphasis on the role of education in
helping to create a more democratic and peace-
ful society (Department of Education 1995: 22).
However, using democratic relationships in
schools as a means of reducing violence does
not mean a lack of discipline or order or a
laissez-faire regime but a change to more demo-
cratic forms of discipline and order where rules
and (non-violent) punishments are agreed and
implemented collectively (Harber and Mncube
2012). Further, they contend that schools
organised along more democratic lines would
have a culture of mutual respect, civility and
politeness as well as the freedom to make con-
structive criticism and engage in free and open
debate (Harber and Mncube 2012).

For example, a study of three schools oper-
ating in a more democratic manner in South
Africa at the end of the 1990’s (Harber and
Muthukrishna 2000) suggested that, in addition
to exhibiting an orderly, purposeful and calm
atmosphere with clean premises and business-
like behaviour, all three schools,  went beyond
these possible minimum level indicators of func-
tional effectiveness in their willingness to em-
brace change and in their commitment to imple-
menting a new educational ideology aimed at
fostering a non-violent, non-racist democratic
society.

South African Legislation on
Violence Reduction

In line with the democratic provisions of the
Constitution, the South African Schools Act
(SASA) 1996 prohibits corporal punishment
(Republic of South Africa 1996b). With regard
to discipline, SASA empowers SGBs to adopt a
learners’ code of conduct after consulting teach-
ers, learners, and parents (Republic of South
Africa 1996).  In terms of the provision of the
SASA a code of conduct is intended to establish
a disciplined and purposeful school environment
(Republic of South Africa 1996). Teachers
should be guided by the “Code of Professional
Ethics” of the South African Council for Edu-
cators. Some of the provisions of the code of
conductor, for example, that an educator
(teacher) should:  respect the dignity, beliefs and
constitutional rights of learners and, which in-
cludes the right to privacy and confidentiality;
acknowledge the uniqueness, individuality, and
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specific needs of each learner; guiding and en-
couraging each to realise his or her potential;
exercise authority with compassion; avoid any
form of humiliation, and refrain from any form
of abuse, physical or psychological; refrain from
improper physical contact with learners; pro-
mote gender equality; refrain from any form of
sexual harassment (physical or otherwise) of
learners; refrain from any form of sexual rela-
tionship with learners at any school; use appro-
priate language and behaviour in his or her in-
teraction with learners and act in a way to elicit
respect from learners;  take reasonable steps to
ensure the safety of the learner; not be negli-
gent or indolent in the performance of his or
her professional duties.

To demonstrate their seriousness about the
safety of learners in schools, the South African
government passed Education Laws Amend-
ment Act 31 of 2007, provides guidance per-
taining to drug testing, random search and sei-
zure at schools. Section 8A of this section pro-
hibits any person to bring to school any danger-
ous objects and illegal drugs.

In view of the above discussion, the paper
will try to answer the following questions:
1. How does the school present a model to

learners where violence is seen as a solution
to problems and conflicts?

2. What measures and initiatives are taken by
schools to promote a violence-free environ-
ment?

3. Are the measures effective given the violent
nature of educators?

FINDINGS AND DISCUSSION

The manner in which educators conduct
themselves in and outside the school premises
can encourage violence or dilute the positive
effects of the violence reduction measures em-
ployed. In this study the following themes
emerged in terms of those in authority provid-
ing a negative role model in regard to violence:
verbal abuse, physical violence which includes
bullying and corporal punishment and sexual
harassment. Issues regarding how to deal with
school-based violence also emerged.

Verbal Abuse

Verbal abuse by teachers appears to be a com-
mon form of violence in schools. Educators call

learners by undesirable names, use vulgar words
or swear, talk badly about the learners’ parents
and are rude to learners. In this research, learner
responses in the focus group interviews provided
instances of such behaviour,

Most of the emotional violence is from edu-
cators who swear at learners, in an inappropri-
ate way like calling names and shouting …
(Learner NWP).

… some educators who call us these nasty
words like bitch because we are wearing short
skirts (Learner NWP).

The above utterances clearly show that learn-
ers are not happy with the educators. They felt
emotionally abused. Emotionally stressed indi-
viduals are more likely to be violent. To under-
score this finding, a study of stress among learn-
ers in Poland by Piekarska (2000) found that an
important factor was educators’ verbal abuse of
children. When educators use discouraging,
demotivating words to learners which affect
them emotionally but can also result in them
failing the grade or dropping out of school
(Teeka-Bhattarai 2006).

… last year this educator discouraged me
and said oh, you have no future on this stream
and I ended up failing because of that because
always when I think of reading I think of her ….
(Learner Limpopo)

Educators must protect and shape the learn-
ers in positive directions. Moreover, South Af-
rican educators have a legal obligation towards
safety and the protection of learners in terms of
loco parentis status, but the results of the study
indicated that educators are often doing the op-
posite. Such behaviour by educators does not
demonstrate mutual respect and it contradicts
the professional code of conduct for educators
and is a form of un-professionalism that con-
tributes to an atmosphere where violence is ac-
ceptable. Learners then imitate such behaviour
(Miller 1987; Bandura 1977).  Violence can take
place in schools  via role modelling when edu-
cators are violent towards learners  (Miller
1987).

The data from two case studies in the present
study suggested that neither school had anti-
bullying policies’. Moreover, it was reported by
learners that educators do not take action when
bullying is reported which sends a message to
learners that bullying is allowed. QUOTE (S)
from study to support this?
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Corporal Punishment

As pointed out in the literature review sec-
tion, another form of direct, internal violence
perpetrated on learners is corporal punishment.
This is a form of violence institutionally sanc-
tioned around the world although not legal.
While there has been a drop in the number of
countries  using corporal punishment since the
1960’s, the practice remains common globally
despite widespread debate, all that is known
about its harmful effects and the existence of
many positive alternatives. South Africa is one
of those countries still practicing corporal pun-
ishment illegally as expressed by the learners
and educators in interviews and in question-
naires. Thus, learner respondents to the ques-
tionnaire reported corporal punishment. In one
school, the educator used a stick after break to
force learners back into her classroom. A learner
said,

…. and they (learners) are busy making a
noise, she (educator) asked one of the boys for
a belt and she hit her like seriously in front of
all of us in the class,  that was traumatizing!
(Learner, Limpopo)

These actions result in physical harm as
learners drop out of school and corporal pun-
ishment can cause truancy and truant learners
are more likely to come back to school to harass
others (Humphreys 2006).

Learners indicated that they do not complain
or inform their parents because this might actu-
ally encourage educators to use it, despite the
educators knowing that they are breaking the
law. According to one learner, “we were sus-
pended for a week and when we came back my
parents decided to tell them to punish me and
then they beat me up with a shambok”. What
these learners are actually saying shows that
parents and educators view physical punishment
and bullying as inevitable part of schooling
(WHO 2002:  29-30). Learners in Limpopo and
KZN said that they do not feel comfortable with
their educators because they are not sympathetic
to their most basic right of dignity as they can-
not go to the sanitation block during breaks be-
cause educators administer corporal punishment
when they are late, even though they (educa-
tors) know the state of the toilets.

“… in breaks… and our toilets are far from
our classes, so when we go to that side of the
toilet we use almost 15 minutes, …which means

the break is already over then we find the edu-
cators at the gate with a shambok and they beat
us. (Learner Limpopo)

Some educators acknowledged the use of
corporal punishment by their colleagues and
gave excuses for not putting a stop to it. One
life orientation educator acknowledged that,
“there are those that use it and they have a rea-
son of using it…. I do not talk to them”.  It is
this silence that helps to perpetuate violence in
schools. This confirms that schools reinforce and
reproduce violence and can provide a violent
role model for learners.

From the above statements by learners and
educators, it is evident that both bullying by
teachers and corporal punishment remain preva-
lent in schools. Although interviewees and re-
spondents from urban provinces also expressed
their knowledge of practices of corporal pun-
ishment, this research confirmed that corporal
punishment remains widespread in rural areas
as per the report by Nelson Mandela Founda-
tion (2005: 17). In this study the data from
Limpopo, KwaZulu-Natal and North West Prov-
inces confirmed this.

Measures and Initiatives Taken by
Schools in Preventing Violence

One way of dealing with imported violence
identified by the study, such as the importation
of weapons and drugs from the surrounding
community, was seen to be the use of control
and surveillance measures:

Sometimes sporadically we just invite the
SAPS to come and do the search without in-
forming them prior to the officers coming be-
cause we enjoy a very healthy relationship with
police … when we invite people from outside
like the CPF and they [students] know these
guys and they know how aggressive they can be
… Now they toe the line. They change com-
pletely. (Principal KZN)

As part of the intervention strategies to curb
violence in schools in the Western Cape, schools
have resorted to search and seizure methods and
drug testing within their premises. One school
has a standing agreement with the local police
station that from time to time during the course
of the day police would patrol around the school
area and also conduct search and seizure in the
school:

We always conduct search and seizures any-
time, we have a community forum they call it
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cluster committee, in this committee there is a
police officer who is the commander of the clus-
ter committee so about 2 times in the month I
call him and to request his visibility and they
will bring all the forces that they have like the
sniffer dogs and everything......(School B Prin-
cipal, Western Cape)

The search and seizure described above is
not in line with legislation of how the search
and seizure of dangerous weapons and illegal
drugs should be conducted. While there are con-
tradictions and contestations, the Education
Laws Amendment Act 31, 2007 states clearly
how the search and seizure should be conducted.

While teachers hail random search and sei-
zure methods as a deterrent for school violence,
learners view it in different light. According to
the learners the random search and seizures rob
them of valuable time for learning and some-
times in the process their rights are violated, as
shown in the excerpt below:

Now on the point where the police is search-
ing the learners.... is also stealing time off our
education whether the search is for our safety
but I personally think if they have search for 3
to 4 hours how many hours is left on the clock
for our learning..... (School A learner, Western
Cape)

In addition, some schools even go to the ex-
tent of paying private security companies to help
them with violence. However, it was evident that
the provision of some simple security measures
was seen to be helpful ‘No … Because we don’t
like bullying at this school. Because we have
got guards that always watch us do things’. (Stu-
dent Focus Group Gauteng)

Most of the responses regarding what schools
can do about violence, then, deal with punish-
ment or control and surveillance to apprehend
offenders. However, in the United States of
America, where problems with school violence
are also encountered, such ‘tough’ measures
have had little success while less coercive strat-
egies have been more successful (Noguera
1995). Moreover, there is a danger that follow-
ing this path will lead to the semi-‘militarisation’
of schools in South Africa - a situation in schools
where traditional forms of school authori-
tarianism have broken down. Instead of being
replaced with more constructive forms of demo-
cratic discipline and order, it has have given
way to a culture of violence. Educational per-
sonnel have abdicated their responsibility for

safety and security to an ineffective array of
armed security guards who patrol the school and
a technology of metal detectors, walkie-talkies,
and emergency security telephone systems in
classrooms. Teachers focus purely on academic
skills as defined by state-dictated curricular re-
quirements and are not concerned with the
whole learner – behaviour, social skills and val-
ues. There is little insistence on personal respon-
sibility and learners conclude that teachers just
do not care.

The positive aspect of these responses to is-
sues of violence is that schools do not just wait
for the government to do something. For ex-
ample, both these principals mention the exist-
ence of safety and security committees in their
schools. These committees include mainly par-
ents, with few teachers and students. One prin-
cipal explains as follows:

We were told [by the Department of Educa-
tion] that we should not venture into making
this safety and security committee to be …
teacher orientated and be driven by teachers
because it might lose the buy in from the par-
ents. We want parents to be the driving force.
(Principal KZN)

Such schools go beyond just utilising parent
support in dealing with violence. They open
channels of communication among the school-
based stakeholders. For example, one principal
said:

… we’ve got a representative council of
learners … So we have a very open line of com-
munication … if a learner is bullied, is
victimised in whatever way, he has got an op-
tion of reporting that to class representatives
or go direct, if he does have confidence … go
direct to the class teacher. Of course we’ll help
with that and also will take it at least to Deputy
Principal … or even the Headmaster… (Prin-
cipal KZN)

CONCLUSION

From this study it is clear that a proportion
of teachers are verbally, physically and psycho-
logically violent towards learners, including
using corporal punishment which is illegal.
Such direct forms of violent behaviour by teach-
ers demonstrate a serious problem with regard
to a lack of professionalism, compounded by
evidence in this report of teacher behaviour that
also indirectly contributes to violence – teacher
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absenteeism and lateness. There is also some
evidence in the report of the schools’ failure to
take into account the individual needs of young
people in an attempt to control them in a “one
size fits all” manner, which in itself can result
in violent rebelliousness.

Learners need a safe, consistent, well-
organised environment where they are encour-
aged to learn in a meaningful way, where they
are treated with respect, and where their voices
are heard. Learners do not need schools where
teachers beat them up, abuse them verbally and
humiliate them. They do not need schools where
teachers do not turn up or are regularly late,
ignore their needs or treat them in violent and
disrespectful ways. The more schools provide
well-organised learning environments as men-
tioned above, the less violence will occur and
the less will be the demand for police and other
forms of control and punishment

RECOMMENDATIONS

Rather than increased technical control and
surveillance via searches and punishment,
schools need to examine more closely what it is
about their own practices that actually create a
situation that allows for violence to take place
and even escalate. The study also suggests that
the role of the police in helping with violence
in schools can be positive but is also haphazard
and inconsistent – and in some cases non-exis-
tent.

Current efforts aimed at increasing basic lev-
els of good management, school effectiveness
and teacher professionalism in South African
schools need to be supported and enhanced as
this will also have a beneficial effect on reduc-
ing school violence. A well-ordered school is
also a less violent school. Many teachers still
need training on why corporal punishment is
ineffective educationally and has negative con-
sequences, as well as what are constructive al-
ternatives to corporal punishment. In addition,
bullying must be recognised as a problem and
acted upon in schools by staff and each school
should have clear anti-bullying policy.  Finally
initial teacher education needs to be more rig-
orous in producing professional teachers.

REFERENCES

Bandura A 1973. Aggression:  A Social Learning Analysis.
Master’s Thesis, Unpublished. University of New
Jersey:  Prentice Hall.

Davies L, Harber C, Schweisfurth M 2005. Democratic
Professional Development: A Guidebook for
Supervisors and Inspectors of Education. Centre for
International Education and Research. Birmingham:
CfBT.

De Wet  NC 2003. Eastern Cape educators’ perceptions of
the causes and the scope of school violence. Acta
Criminologica, 16(3): 89-106.

Department of Education 1995. White Paper on Education
and Training. Pretoria:  Government Printers.

Department of Education 1996. South African Schools Bill.
Pretoria:  Government Printers.

Giorgi A, Fisher C, Murray E (Eds.) 1975. Duquesne Studies
in Phenomenological Psychology. Pittsburg:
Duquesne University Press.

Hammett D, Staeheli L 2011. Teaching citizenship in South
African high schools. International Journal of
Educational Development, 31: 269–276.

Harber CR, Mncube VS 2012. The Dynamics of Violence in
Schools. Report, Unpublished. University of South
Africa Press.

Harber CR 2004. Schooling as Violence: How Schools
Harm Pupils and Societies.London: Routledge Falmer.

Harber CR 2009. Toxic Schooling. Nottingham:  Educational
Heterics Press.

Harber CR, Muthukrishna N 2000. School effectiveness and
school improvement in context: The case of South
Africa.  School Effectiveness and Improvement, 11(4):
421-434.

Hammett D,  Staeheli LA (2011) Respect and responsibility:
Teaching citizenship in South African high schools.
International Journal of Educational Development,
31(3): 269-276.

Harber CR, Serf J 2006. Teacher education for a democratic
society in England and South Africa. Teaching and
Teacher Education, 22(8):  986-997.

Harber CR, Mncube V S 2012. Education, Democracy and
Development. Oxford:  Symposium Books.

Humphreys S 2006. Corporal punishment as gendered
practice. In:  F Leach, C Mitchell (Eds.):  Combating
Gender Violence in and Around School. Stoke On
Trent:  Trentham Books.

Hunt F 2007. Schooling Citizens:  A Study of Policy in
Practice in South Africa. PhD Thesis. University of
Sussex, UK.

Klein J 2006. Cultural capital and high school bullies. Men
and Masculinities, 9(1): 53-75.

Kollapan J 2006. Chairperson:  South African Human Rights
Commission. From <http: //llnw.creamermedia.co.za/
articles/attachments/12121_school_violence_ hellen_
suzman_foundation_pdf> (Retrieved on 18 March
2008).

Miller A 1987. For Your Own Good. London:  Virago.
National and School System Effects on School Violence

in 37 Nations. American Educational Research
Journal. Vol. 39, No. 4 (Winter 2002), pp. 829-853.
From <http://www.jstor.org/stable/320448>.

Nelson Mandela Foundation 2005. Emerging Voices.
Cape Town:  HSRC Press.

Netshitangani T 2011. Fighting the scourge:  Violence at
schools plagues teachers and learners. HSRC Review,
9(4): 12-13.

Noguera P 1995. Preventing and producing violence: A
critical analysis of responses to school violence.
Harvard Educational Review, 65(2): 189–211.

Oshako T (Ed.) 1997. Violence at School:  Global Issues
and Interventions. Paris:  UNESCO.

8 VUSI MNCUBE  AND TSHILIDZI NETSHITANGANI



Piekarska A 2000. School stress, teachers’ abusive
behaviours and children’s coping strategies. Child
Abuse and Neglect, 24(11):  1443-1449.

Pinheiro P 2006. World Report on Violence Against
Children. Geneva:  United Nations.

PLAN 2008. The Global Campaign to End Violence in
Schools. Woking:  PLAN.

Reckson BB, Becker L 2005. Exploration of the narrative
accounts of South African teachers working in a gang-
violent community in the Western Cape. International
Journal of Social Welfare, 14:  107-115.

Roland E, Munthe E 1989. Bullying:  An International
Perspective. London:  David Fulton.

Rousmaniere K, Dehl K, de Conink-Smith N 1997.
Discipline, Moral Regulation and Schooling. New
York:  Garland.

Ruiz RO 1998. Indiscipline or violence? The problem of
bullying in school. Prospects, XVIII (4):  587-599.

Salisbury J, Jackson D 1996. Challenging Macho Values.
London:  The Falmer Press.

Smith A, Vaux T 2003. Education, Conflict and
International Development. London:  DfID.

Smith P 2005. BPS Seminar Series on Bullying.
London:  Goldsmiths College.

South African Institute of Race Relations 2008. South
African Schools Most Dangerous in the World. From
<http: //www.saiir.org.za/press> (Retrieved on 01
March 2010).

Teeka-Bhattarai S 2006. Corporal Punishment in Schools:
Issues, Efforts and Experiences with Children’s Clubs in
Nepal. Paper delivered at ESRC Seminar on Children
As Decision-makers, University of East Anglia. 06-11,
July 2006.

Republic of South Africa 1996. The South African Schools
Act 84, 1996. Pretoria:  Government Printers.

WHO (World Health Organisation) 2002. World Report on
Violence and Health. Geneva:  WHO.

Zimbardo P 2007. The Lucifer Effect:  Understanding How
Good People Become Evil. London UK: Random
House Ltd.

Zulu BM, Urbani G, van der Merwe A 2004.Violence as an
impediment to a culture of teaching and learning in some
South African schools. South African Journal of
Education, 24(2):  170-175.

CAN VIOLENCE REDUCE VIOLENCE IN SCHOOLS 9


