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ABSTRACT A Peace, Moral andalue education prografMulyavardhan’is being conducted by a NGO300 Government

run rural primary schools since 2008 to date in Maharasfiemimmediate ééct has been on childreninterpersonal and

conflict resolution skills. Childres’learning about the personal benefits of being socio-emotionally skilled, self-controlling,
respectful, and responsible for self and others, honest, empathetic towards others, has boosted their self-confidence and transformed
them into empowered beings. It was reported lgelaumber of parents that children always/often applied these learnt skills in
incidents relating to domestic violence, smoking and alcohol indulgence in the family and comaraitys reported to pay

attention to childrers advice and act kindly towards them. Childsanformed interventions in such situations have led to

positive changes in the pareriihis change process triggered by‘talyavardhan’children is enhancing the ambience of the

whole community thus setting the stage for social transformation.

INTRODUCTION Resouce and Development 1996-93overn-
ment of India 1960, 1983, 200@)ll Education
Prior to Independence of India in 1947, the Commissions and Committees unequivocally
CentralAdvisory Board of Education (1943-46) reiteratedthat value orientation should be the
recommended that provision of spiritual and most desirable main focus of education through-
moral instruction for building up the character out the countrylndia’s National Policy on Edu-
of the young should be the responsibility of thecation (1986) also stressed on value education
home and communityrhe Post Independence in helping to eliminate obscurantism, religion
period spanning between 1948 to date is dottedanaticism, violence, superstition and fatalism.
with the recommendations of various EducationThe journey of nearly seven decades (1943 to
Commissions/Committees invariably emphasiz-date) has witnessed a steady shift from ‘no need
ing the importance of imparting values throughto impart moral/value education in schools, be-
education:Radhakrishnan Commission on ing family’s responsibility to ‘moral/value ori-
higher education 1948-49, Mudaliar Commis- entation-the most desirable focus of education
sion on Secondary Education 1952-53, Indianat all levels’.This conceptual shift has followed
Education Commission-‘Kothari Commis- the change in thinking regarding the role of
sion’1964-66,Acharya Ramamuhy Commit-  education that has happened all alorige role
tee 1990, Planning Commission €agmoup on  of education has changed from its traditional
value Orientation of education 199&overn-  function of inculcating values of life in the young
ment of India 1949, 1953, 1966, 1990, 1992) minds to the overemphasized materialistic
Time- to- time several Committees were formedbenefits of educationThis undesirable turn in
to make recommendations specifically for valuethinking has happened despite well-meaning
education as th8ri Prakasa Committeen Re-  thoughts and recommendations of various com-
ligious and Moral Instaction 1959; Kieet Joshi  missions, committees and well thought National
Committee on value education 1981-82 andPolicy on Education. Genuingeits were made
Sanding Parliamentay Committee on Human to weave moral/value education in the curricu-
lum of teacher training courses in the country
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conclusive. Unfortunatelythe pace of moral cation has beenemoved fom the academic
decay and consequent sharp deterioration ofurriculum in India despite the fact that it is
moral fiber of society did not stop to wait for the responsibility of academic institutions to
action for all the positive emphasis on moral/ nurture and develop the sense of morality among
value education by Education Commissions,students,”; “while economic and educational
Committees and Policies of the country development was helping the poor and the-mar
The prevailing education system in the coun-ginal to impove their living conditions, steps
try promotes competition and has given an un-must be taken to pvent crime at the grassots
written precedence to quantitative performancdevel which is possible only if student® ax-
over qualitative development of students. Be-posed to moral educationoin the school level
sides, a number of environmental factors suctlitself” (Mehta 201; Viswanathan 2012). Ma-
as rapid urbanization, industrialization, elec-dras High Court (2012) has asked the govern-
tronic entertainment, parenting styles and fam-ment of Tamil Nadu to discuss on introducing
ily culture have had their negative influencesmoral education as a subject across the state
on the cultural and psychosocial developmentschools.
of children. Simultaneous/y\there are many The Indian education system does not have
more day-to-day pressures impinging on thea stand-alone program of peace, moral and value
time that parents and children have togethier education for the elementary education system.
is a fact that todag'youth face many opportu- Keeping in mind the increasing vices like an-
nities and dangers unknown to earlier generager, aggression, intolerance and violence over
tions. the past few decades, the Maharashtra state of
Television and films are most often taggedIndia introduced a program callddulya-
with omnipresence of violence and at the samevardhan(MV) in 500 primary schools (Muttha
time it is not true that violence is a recent dis-2011). About 35,000 students of standard | to
covery It had always been there. It is not televi- IV are involved in this projecAn eminent ex-
sion or films alone that f&ct children but could pert team prepared the curriculum for this pro-
be the major factor®Vhy blame the media as it gram.About 350 teachers with diplomas in edu-
is being fed by ideas from real life, where truth cation were trained for 60 days by an expert team
is far worse than fictiorViolence in the world of teacher trainersThese teachers impart the
is leading violence everywhere, that is, televi- Mulyavaidhan program and are tightly moni-
sion, films, internet, our living rooms and may tored for their performance.
be our livesThe point of concernis thatitisno  This unparallel fast transformation in the
longer ugly rather in todag'world it is macho, Indian society over the last 20 years made BJS
glamorous, even attractive for money and sta{Bharatiya Jain Sanghatana) a non-profit, non-
tus. It is essential to kill violence to remove it religious NGO, take conscientious decision to
from the media and our societin this context, work on the issue of decaying, crumbling mor
the real remedy that would work will have to als and values. BJS strongly believes that the
start with children, since we know it is fiult introduction of a new subject for Peace, Moral
to shift the behavior patterns of adufthe fore-  andValue education right from the beginning
most, among many initiatives that could be un-of formal instruction in the school, thatis, from
dertaken is to bring forth the role of schools instandard | has the potential to resolve the issue
inculcating the morals and values in childrenof declining values. BJS trusts beyond doubt that
all through their school years, that is, from stan-this is the only way to restore peace in the world.
dard | to XIl. The internalization and practice The seed ofMulyavardhan” has thus been
of morals and values by children in daily life sowed in the soil of this belief pattefiMulya-
would ensure that they will participate with en- vardhan” literally means ‘enhancement of
thusiasm, even spearhead, worthy causes.  value'. BJS envisages that the process of imbib-
Most recentlyintellectuals and thinkers have ing morals and values must start in the early
also echoed the similar view at various occa-years of life and should continue systematically
sions like“the root cause of caouption, which till the child passes out from school. It is for the
has taken a shape of an epidemic in the counreasons that this entire period forms the most
try, is due to sharp deterioration in moral fiber impressionable part of chikl’life. The conti-
of society”; “It is unfortunate that moral edu- nuity of the program from standard | to X is
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thought to ensure that the child over this periodschools at a distance of 4 to5 km from their
would be able to internalize and practice thehomes.The school provides them books, uni-
morals and values imparted through the newform and mid-day meal. Daily routine of chil-
subject-“Mulyavardhan”. dren of primary schools involves rising early

PatodaTehsil in Beed, a district in Maha- and helping in household activities before leav-
rashtra state of India was chosen as the first siting for school. Schools run till about 4 p.m.,
for implementation oMulyavaidhan.The pre-  after which children go back home and then
implementation plan for Patodeehsil began immediately leave for the farms to help their
in March 2009 and the implementation was inparentsAt the farm, they are expected to pluck
place by the end of July 2008he present study cotton from the plantations, dig out groundnuts
has been conducted on the schools in Patodduring harvest time and graze the cattle. Girls
which could be described as a backward andis young as 8 to 10 years old cook and take care
remoteTehsil. It has a population of 95,738 (as of younger siblings and engage in all household
per the 2001census). Itis spread over an area @hores when the mother is away at the fields.
366.17 sg. kmThe population density is 261 Evening time is spent in watching television,
and the sex ratio is 939 females to 1000 malesoutdoor games and studies. Children are gener
The number of schools where MV was imple- ally shy and reticent. Parental education being
mented during 2009-10 was 159 schools run byminimal and their inability to give adequate time
thezilla parishador state government with ap- to children due to their struggle to make ends
proximately 8,288 children. Permission was meet, leaves children with little exposure and
obtained from the District CouncilZilla stimulation from family environment.
Parishad)to initiate the process of MV program  Children are nurtured in an environment
implementation in these schools. BRiulya-  characterized by instability and under stimula-
vardhanteachers (M\teachers) were selected tion. Family environment is marked with alco-
for implementing the program in these schools.hol abuse, domestic violence, other vices and
Since the start of the program, a group of €eoor domination of males in the guise of tradition.
dinators was appointed to liaise with the MV Tradition has put females in a disadvantageous
teachers regarding delivery of the program byposition.Though the influence of print and elec-
MV teachers in the schools. tronic media is m@inal as compared to urban

Mulyavadhanis backed up by three strong environment, the emotional load on children
teams of professionals who closely ensure qualeoupled with stark poverty puts them at disad-
ity of inputs (Curriculum designing and train- vantage.This environment dissuades the need
ing of ‘Guides’ for delivery of the curriculum); for sustained education since basic needs of sur
process (implementation and monitoring thevival are met after tremendous hardsHipus
delivery of the program in the field through a attendance in school and continuation of school-
well worked system of logistics, feedbacks anding becomes an area of concern. Such an envi-
troubleshooting) and evaluation (systematic,ronment can naturally be an impediment to the
scientific evaluations are being carried out byhealthy psychosocial development of a child.
the in-house well-experienced research team itHence, the pressing need for Peace, Moral and
collaboration/consultation with international Value education for this segment of sociBtgc-
researchers from the field of Mora#iMe edu- ognizing these impediments and understanding
cation). BJS has demonstrated operational exthe growing need for provision of a morally
cellence by implementing the project on such asound environment for children, became the
detailed level. There are forms and processesrationale for beginningylulyavadhanprogram
in place to collect daily records of important in Patoda tehsil of Beed district.
developments.

All children are enrolled in schools. How- MulyavardhanApproach
ever attendance of children and continuity of
schooling are at the discretion of parents. Chil- Review of scientific literature concerning the
dren generally commute to school on foot all byissue of erosion of values indicates its global
themselves for a minimum distance of 0.5 kmexpanse. It requires long term permanent solu-
to maximum 2 to 3 km. In hilly terrains, chil- tion rather than a temporary quick fiX. lib-
dren commute by state road transport to reacleral, broader and pragmatic perspective will be
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more desirable rather than getting bogged dowrience, tolerance, cooperation, empatyual-

by the diverse, many a times idealistic views.ity and peaceAlong with UniversalValues, the

All perspectives regarding the solution to the syllabus includes core values and life skills ac-
problem unequivocally agree on imparting cepted by National Council for Educational
moral and value education in schoolShere  Research andraining (NCER, Delhi, India,
are diferent approaches to the central question2006).The syllabus is ensured: i) to deal sensi-
‘how to impart it in the schools?’ One school of tively with various subjects with local flavor;
thought thinks it proper to be integrated with ii) to be religion-neutral rather secular; iii) to
other academic subjects being taught in thanclude age-appropriate content with child-
school.Another view is that it should be intro- friendly techniques of content deliverhis
duced as a subject like other academic subjectdevelopmentally appropriate curriculum with
in the school And yet others want it to be taught unified scope, sequence of contents and skill-
though as a separate subject but unlike othebuilding exercises is designed to nurture core
academic subject§.he debate on these three values to foster morals necessary for cultivating
different approaches for imparting moral andskills for creating safe and peaceful environs in
value education could be unending if held toand outside school. It is designed to make chil-
establish supremacy of one upon the oth&rs. dren understand about the basic moral values
this juncture it would be wiser to reflect upon and learn their applicability in daily life through
the available resources in terms of manpewerskill-building exercises so as to acquire social
funds and time at our disposal to address theompetency and skills to deal with conflict lead-
problem as it is getting graver with every pass-ing to peace making.

ing year In this context, after meticulous re-  The Mulyavadhancurriculum delivery fol-
flection upon all these three choices, BJS, votedows principles of co-operative learning, that
for the third choice to work upofhe rationale is, uses methods like role playhole-class-dis-
for the third choice is that it gives scope for cre-cussion; small group work; working in pairs;
ating a unique subject with child centric, result presentations by children; individual activity
oriented contentThis proposition lends itself etc. The themes of the lectures are reinforced
to weave in quality right from inputs through through age-appropriate interesting stories,
process to outcomeghe other reason to go for songs/poems and games to ensure that the pro-
it is the flexibility as it ofers to render it re- cess of learning is joyful.he syllabus has been
gion/socio-cultural specific, the most essentialapproved by the Local Government of Maha-
consideration keeping in view the socio-cultural rashtra state iVestern India.

kaleidoscopic diversity of the countrit was Soon after the implementation dulya-
favored over the other two approaches as th@ardhanin schools, BJS started getting positive
first one would involve working out the finer feedback about the program from its stakehold-
details of what could be the ‘moral and value’ ers and the villagerdieachers and Principals
content of each academic subject in each stanwere speaking about positive changes in their
dard and accordingly designing, developing andstudents and the schodihe Mulyavaidhan
conducting subject wise trainings of the entireteacher became popular among the students,
schools for integration of moral and value edu-parents and village communitt the time of
cation. The work does not end here; it would implementation oMulyavaidhanno theory was
get more complicated for the tasks of implemen-envisaged for explaining the expected changes
tation, monitoring and evaluatioflbove all the  in the behavior of the stakeholders rather it was
integrated approach would have taken too londgelt appropriate to arrive at a theory through

a time for fielding it in the schools. observations of what was happening in schools
and communities whetdulyavadhanwas be-
Mulyavardhan Curriculum ing implemented.

The principal focus of this paper is to dis-
Universal values are the focus of tlelya-  cuss the nature of transformatidunilyavadhan
vardhan syllabus.These values work towards brought in children and secondly how ‘trans-
reducing aggression, arrogance, intolerance antbrmed’ children initiated changes in their fami-
violence.The focus of thd&ulyavadhansylla-  lies and thus became the ‘agents of change’ for
bus includes among other values: kindness, pathe family and community
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METHODOLOGY teachers and MV teacher him/herself) reflect-
ing changes in childres’behavior One of the
The present study is based upon three phaseésvestigators (Group-1) was asked to look for
of data collection at di¢érent points of time concrete occurrences and collate them in appro-
stretching between September 2009 to Marctpriate behavior categorie¥he second one
2012 as detailed below for respective method{Group-2) was asked to collate perceptions re-
and sample sizes of stakeholders of the presemarding change in behaviour and collate them

study: in suitable categorie$hese two separate analy-
ses were undertaken to cross validate the reflec-

The First Year (September2009 to tions regarding change in childrerbehavior

March 2010) emeging out of insights and concrete examples.

As mentioned earlieMulyavardhan’was  The SecondYear (February-March 2011)
implemented to start with in Patodalghsil of
Beed district of Maharashtra, India) in the In the beginning of school year 2010;1
month of July 2009.All MV Teachers (n:88) Mulyavadhan program was expanded to in-
were given inputs during their formal training clude 22 more schools in addition to the earlier
(of 17 days) ofMulyavaidhan curriculum de- 159 schools so as to reach out to all existing
livery in making field observations through a 181 Government Primary Schools (GPS) of
self-reflective process to focus on the signifi- Patoda tehsil (Beed districTjhe number of MV
cant events, concrete incidents or their livedteachers rose to 105 for these schools. In addi-
experience/s for reportinghey were directed tion to this, 263 (GPS) schools frofshti, the
to write notes about various significant obser adjoining tehsil to Patoda (Beed district) were
vations regarding positive changes in student’ also brought under the program and a batch of
behaviour as perceived by them or reported byl46 MV teachers was inducted to coach
the School Principals, Government teachersMulyavadhan Same yeaMulyavadhanwas
parents and members of the community to themnitiated in 46 Municipal Corporation schools
during their formal or informal interactions. of Jalgaon city located in another district
They were writing detailed narratives with dates(Jalgaon) of Maharashtrahus by second year
about all the incidents/events they perceivedMulyavadhan fanned out to include about
were significant to reflect the change in student’ 35,000 children of standard | to IV from 490
behaviour since the implementationMfilya-  schools.All MV teachers were imparted one
vardhan. These ‘Experience Diariegrovided month training inMulyavardhan curriculum
rich contextual data from September 2009 todelivery before fielding them in the schools.
March 2010 by the participants that is, MV~ The sample was drawn using systematic
teachers. stratified sampling technique from the schools

Fifty (50) ‘Experience Diaries’ were drawn of Patoda andéshti tehsils only for the present
randomly out of 88, submitted by MV teachers study
conductingMulyavadhanin 159 Government A total of 121 Principals; 59 Government
Primary schools of Patoda tehsil (Children: Teachers, who did not participate directly in
8,288 from $andard | to IV).These fifty dia- Mulyavadhan constituted the non-participant
ries were randomly assigned to two groups,sample of this study Mulyavardhan (MV)
Group-1 and Group-2. Each of the two groups’teachers (n: 190) and 604 MV children (were
data was analysed by two investigators indepenedrawn out of 18,739 children from standard | to
dently who were familiar witiMulyavadhan IV with equal distribution over the two sexes),
curriculum and its objective3he texts of the who were directly participating iMulya-
‘Experience Diaries’ were mainly composed vardhanformed the ‘participanample for the
of two kinds of data, one concerning the indi- study
vidual's (MV teacherGovernment school teach- ~ The Questionnaires:Questionnaires were
ers and parents) perception about the behadeveloped for Principals, government teachers
vioural changes occurring in children and theand MV teachers. It comprised of a combina-
second pertaining to concrete occurrences (retion of closed-ended questions in the form of
ported by children, parents, Government schooLikert scale and a few open-ended questions.
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Interview schedule was developed for record-from Patoda tehsil, whelulyavadhaninter
ing responses of the childréfhe questionnaires vention had been carried out for three years. It
and interview schedule were translated intois worth mentioning that alMulyavardhan
Marathi language and the translated versiongeachers were imparted two months training in
were ratified through back translation. Mulyavadhanmethodology before the schools

Data Collection: MV teachers, who were opened for the academic session 2Q012.
promoted to the post of Coordinators after func-Data was collected by MV teachers who had
tioning as MV teachers during the first year of already established rapport with childepar
implementation (2009-10), were extensively ents.All MV teachers were given appropriate
trained for data collection by the research teaminputs before they conducted interviews with
Additionally, a training manual was provided Parents.
to the data collection team to ensure standardi-
sation of the data collection process. Interview RESULTS
schedule was used with the children. )

Data Analysis: Principals, government The First Year (September2009 to
teachers and MV teachers were asked to meriiarch 2010)
tion the biggest change they had observed or ) ‘ _
experienced in children in relation to tkielya- _Analysis of Group-1 (n: 25) ‘Experience
vardhan program.Among the responses there Diaries’aimed at collating the concrete occur
was suficient homogeneity so the answers could "€NCes of behavior change among children (re-
be collated into a few broader themes. EactPOrted by MV teachers, government teachers,

open-ended response was categorized into it82rénts and community members) since they
relevant theme depending on the cont@hts started with their dailjMulyavadhan lessons
content analysis is being reported here in th hich continued from Sept 2009 to March 2010.

context of the changes perceived by variou see\/selJrLtsbgLea\S/ili)Tsmsarﬂ)zv?/g Iirr]1 ??uur?emlor‘]gog]eera-
stakeholders in childres’behaviourThe chil- 9 P

dren were asked to narrate their most positivetp'or]' is supported by nearly 63%, the highest

experience since the start of the MV Iorograrn_ﬁ]ercentc":lge, of the total real occurrences (n: 60)

The open-ended responses were collated an ecri‘zj%r;]stgzrigEl%eght%ngﬁasngegmq?ar\trjiigf’i\tl)lgrzav-
categorized into the broader themes.

ior are 10% of the totallhe changes in the re-
maining five behaviors namely ‘Respectful be-
havior towards’; ‘Loving’; ‘“Truthful’ and ‘Re-

Selecti ¢ | hools f lect fsolving conflicts’ are evidenced for each by about
election of sample SChOoIS Tor COlIeCton Of 794 of the total concrete occurrences.

data from childrers parents followed a proce- Analysis of Group-2 (n: 25) ‘Experience
dure.A data base was compiled for various se-pjgries’ intended to collate the insights of be-
lected parameters for ealtulyavadhanschool  payior change among children (reported by MV
(No. of selected parameters: 17) along with theeachers, government teachers, parents and com-
specific information about the village (No. of munity members ) since the implementation of
selected parameters: 8) where the schqol Wagylyavaidhan The total number of insights
located. Matched pairs of schools were identi-cjled out from the 25 ‘Experience Diaries’
fied through k-means cluster analysis using vil-were 587 These insights were grouped into 14
lage-school data followed by creation of matchedpehavior categories, almost double the number
pairs by eyeA set of 60 schools from these of categories for concrete occurrences of
matched pairs of schools (all | to IV standard childrens behaviarThe results are summed up
schools) from Patoda aidhti tehsils were se- in Figure 2.The most dominant insights de-
lected for drawl of sample for the present study scribed children as happier and contended
The data was collected from parents (b28)  (17.72%); showing positive changes in their
of MV children of these 60 selected schoolsbehavior (16.70%) and more cooperative
through a structured interview schedule, ap-(16.18%) since the implementation ulya-
proximately 20 parents per school. Howetlee  vardhan. Cooperation among concrete occur
present report is based on a set of 518 parentgnces of behavior overshadowed other behav-
of children of 30 Government Primary Schools ior categories.

The Third Year (March-April 2012)
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62.71%
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6. 78% —— B.78% 6. 78% 6. 78%
R _ q [ ] R

M Respectful  WCaring W Cooperation B Lloving G Truthful B Resolving conflicts

Fig. 1. Pecentage of conaete occurances of childen’'s behaviorrecorded in the ‘Experience Diay’ of MV teachers
[Sept. 2009 to Mach 2010]

The next three insights namely ‘resolving The SecondYear (February-March 2011)
conflicts among peers’; 'respectfulness’; ‘hon-
esty’and ‘self awarenessh order of their per The percentage of Principals and government
centage frequency ranged between 6.81% tdeachers (non- participants) and MV teachers
9.54%.These observations are close to thoseand students (participants) varied in the “per
(‘respectful'6.78%; ‘truthful’ 6.78% and ‘resolv- centage expression’ of their perception across
ing conflicts’ 6.78%) that came forth by ana- all the behaviors presentedTiable 1.The point
lysing concrete occurrences of childebehav-  of importance is that everyone perceived the
ior. Children were perceived to be more ‘disci- similar/same behavioral changes in students
plined’ by 4.60% of insights. ‘More interest in since the implementation dfulyavadhanpro-
studies’ 3.24%; ‘observance of cleanliness’gram and thus triangulating the evidence in fa-
2.90%; ‘follows instructions’ 2.73%; ‘more con- vor of Mulyavadhan In this context both non
fident’ 2.39%. ‘Affection and love towards ani- participants (Principals and government teach-
mals’1.53% and ‘liking for school’0.51% of ers) and participants (MV teachers) expressed
total number of insights indicate that these bethat students have become ‘more disciplined’
haviors are springing up. since the implementation bfulyavaidhan.The

Happier and Contended-1
Positive Changes in Behavior-2
Cooperation-3
Self-awareness-4
Honesty-5

Respectful-6
Resaolving Conflicts among peers-7 .
Maore Disciplined-8
More Interest in Studies-9
Observance of Cleanliness-10
Follows Instructions-11
More Confident-12
Affection & Love towards Animals-13
Likes School-14

Fig. 2. ‘Insights’ of various behaviorchanges among childen (%age of the total (587) ‘Insightsperceived by MV
Teachers, GovtTeachers, Paents and Community members) ecorded in the ‘Experience Diay’ of MV teachers (Sept.
2009 to March 2010)
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perceptions expressed as ‘better in conflict resovardhanand none among non- participants and
lution’ (Principal); ‘reduced fighting’ (govern- MV teachers (participants) mentioned about it.
ment teacher); ‘less conflict’ (MV teacher) and Similarly only Principals observed students to
‘not fighting’ (student) are of same genre andbe ‘happier and more contented’ since they
point towards ‘lesser fights’ among students andearnt practicing values imparted Byulya-
if there is a conflict they are now better in re- vardhan. Principals alone reported various posi-
solving those. Both non- participants, that is,tive changes in behaviors of students since ex-
Principals (‘improved interpersonal relationship posure tdMlulyavadhanthe concrete examples
and cooperation’); government teachers (‘Moreare like ‘keeping classroom neat and tidy’; ‘fol-
cooperative’) and participants, that is, MV lowing instructions’ and ‘showing proximity and
teachers (‘More cooperative’) and studentsaffections to teachers’.
(‘Helping others’and ‘Playing togethér sug- Itis evident from the above observations that
gest that students have become ‘More cooperathere is a strong ‘first levefivhere all non-par
tive’ since the explicit teaching of values through ticipants and participants reiterate the same be-
Mulyavadhan.Another change in behavior of havioral change) triangulated evidence of posi-
students mentioned by both non- participanttive behavioral changes in students since the
observers (Principals: ‘Increased honesty’; gov-implementation oMulyavardhan specifically
ernment teachers: (‘Increased honesty’) andhat ‘students have become more disciplined;
participant observers (MV teachers: Honest;more cooperative; more honest and fight less
Students:Truthful and Honest) included ‘More (more peace-loving)lhe ‘second leve(where
honestthan before imparting dflulyavadhan perceptions of three out of the four observers
The Principals, MV teachers and studentsmatch) triangulation indicates students have
(self-report) reported that students have bebecome ‘more respectful to teachers and elders’.
come ‘more respectful’ towards others that in- The 'third level’ (where two out of four observes
cluded more often teachers and elders. Governperceive the same behavioral change in students)
ment teachers and MV teachers found studentiangulation of evidence included behaviors like
‘More confident’ since being exposedilulya-  ‘students attending school more often than
vardhan It was observed by Principals and gov- before(improved attendance), ‘take more inter
ernment teachers that students ‘attendance iest in studies’ and become more confident than
the school has improved’ and they take ‘morebefore’.The ‘fourth level(perceptions of change
interest in studies’ (Principals) and ‘drawing in behavior of students by a single observer) is
sketches’ (government teachers) since the implenot a strong level of evidence though being per
mentation ofMulyavaidhan Sudents’self-re-  ceptions of only 1.4% of Principals alone which
ports mentioned that they often practice ‘Goldenwere not endorsed by other observers. However
Rule (‘treat others the way you would like to be 18% students alone reported the biggest change
treated by others’) which they learntMulya-  they had observed among themselves was of

Table 1:The triangulated evidence:The perceptions of the non paticipants and participants about the changes in
behavior of children since the implementation oMulyavardhanin the adopted schools

% of Non Paticipants peceiving specific % of Paticipants peceivingspecific
behavioral changes in the chikein behavioral changes in the chilen
Principals Government teachers MV teachers Childrens self peceptions
Behaviors % Behaviors % Behaviors % Behaviors %
Improved interpersonal relations 22.2 More cooperative 28.8 Cooperative 61  Helping others 52
and cooperation
More discipline 17.7 Confident 17 Morehonest 9.4 Sopped fighting 19

Concrete examples of change in 12.5 Improved attendance 11.8 Lessconflict 9.4 Using ‘Golden Rule’ 18
behavior

General change in values (respect’9.6  More discipline 10 Respectful 7.3 Playtogether 2
‘peace’ and ‘obedience)

Improved attendance 8.8 Moreinterestindrawingl0  Confident 5.7 Respectingothers 5

More interest in studies 4.4 Increased ‘Honesty’ 6.7 Disciplined 5.2 Truthful and honest 4

Increased ‘Honesty’ 3.7 Reduced fighting

conflict resolution 2.2

Happier and contented 1.4
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Show Liking for School

Observe Personal Hyglene |50 gy R e 7 ?!?nl 1.75%
Respects others | 1.94%
Show Pro-social Behavior 3.69%
Show Honesty 5.71%
Take Personal Responsibility B.67%
Keen tolearn 3.06%

Observe Empathetic Behavior 4.21%
Show High SelfEsteem 3.82%

Keep Seif Control 6.99%

BAlways @ORen [OSometimes @& Rarely mNever
Fig. 3. Paents’ perception of children’s +ve behaviors aftetthr ee years ofMulyavardhan’- the Intervention

observing ‘Golden Rule’. It goes without say-  Itis quite evident that overwhelming percent-
ing that ‘Golden Rule’ is underpinned with a age of parents perceived that their children
fountain of values with a potential of changing ‘Always’ (85.85%) show ‘liking for the school’
self and surroundings in terms of thoughts, feel-while only 11.43% show it ‘oftenand that leaves
ings, attitudes and actions towards self and othmerely 2.72% parents’ perceptions for ‘some-
ers and is a corner stone of all peace-makindimes’; ‘rarely’ and ‘nevet.

activities. Nearly 67% of parents perceived children
‘always’ ‘observing personal hygiene’ while
The Third Year (March-April 2012) 24.27% of parents observed that children ‘of-

ten’ ‘observe personal hygiene. Less than 10%
Parents’ (n: 518) perceptions of their chil- parents noticed that children either ‘sometimes’;
dren’ positive and negative behaviors are‘rarely or ‘never observed personal hygiene.
summed up in Figures 3 and 4, respectively on Just about 60% of parents’ perceptions found
afive point ‘Likert scale’ (Always; Often; Some- children ‘always’ ‘respectful to others’ includ-

times; Rarely and Often). ing parents, teachers and elderly persons, while
E Believe fight OK in anger situations Show Aggression
53.83%

Ahways Often Sometimes Rarely MNever
Fig. 4. Paents’ perception of children’s -ve behaviors aftethree years of Mulyavardhan
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30% of parents felt that children are ‘often’ ‘re- aggression and approximately 21% of parents
spectful. Among the remaining 10% of percep- felt that their children rarely believe that it is
tions revealed that about 8% children were ‘re-okay to use aggression in fight situations. Just
spectful’ ‘'sometimes and nearly 2% happenedabout 25% of parents reported that that their
to be so rarely children find aggression ‘always’ (6.48%); ‘of-

As per parents perceptions children ‘always’ten’ (10.02%) and ‘sometimes’ (8.45%) okay in
(50.93%) showed ‘pro-social behavioit was  fight situations About 16% of parents perceived
shown ‘often’ by 36.59% children. Remaining that children show aggression either ‘some-
12.48% children were perceived to exhibit ‘pro- times’ (12.96%); ‘often’ (7.99%) or ‘always’
social behavidreither ‘sometimes’; ‘rarelyor  (5.65%).

‘never. Parents’ perceptions of how children respond
Parents perceived that 49.18% of childrento the violent incidents in the family are pre-
‘always’ showed ‘honesty’ and about an equalsented in Figure 5. Just about 75% parents found

percentage (48.98) of them ‘always’ displayedthat children ‘nevér(31.14%) or ‘sometime’
‘personal responsibility’. ‘Honestywas per  (44.30%) remain silent on observing violence
ceived to be shown ‘often’ by children by 29.17% in the family About 25% children either ‘al-
of parents. Children were perceived to showways’ or ‘often’ stay silent. Do children show
‘personal responsibilityoften’ by 32.30% par  displeasure in such situations? In response to
entsAbout 22% percent of parental perceptionsthis question, nearly 47% parents reported that
categorized children into observing ‘honesty’ children either ‘always’ (17.08%) or ‘often’
either ‘sometimes’; ‘rarely or ‘neveand the (30.63%) show displeasure and remaining about
corresponding percentage for showing ‘personab3% parents perceived that children ‘sometimes’
responsibility’ is 18.72%. (45.42%) or ‘never(6.87%) exhibit displeasure.
Children were perceived to be ‘Always’ About 53% parents noted that children ‘al-
(47.17%) ‘keen to learnvhereas 40.12% par ways’ (18.57%) or ‘often’ (34.87%) use non-
ents perceived that they are ‘Often’ ‘keen toverbal communication signals like ‘quiet sig-
learn’. There are yet 10.33% parents who-per nal’ whereas almost 46% parents observed that
ceived that children who are perceived as onlychildren do so either ‘sometimes’ (30.06%) or
‘sometimes’ showing either ‘liking for school’ ‘never (16.50%). Do children dissuade parents
or ‘keenness to learn’. in case of violence in the family? Parents re-
‘Empathetic behaviorwas perceived to be sponses to this question revealed that only about
shown by children ‘always’ by 44.23% parents 20% of parents perceived that children either
whereas 36.40% of them ‘often’ saw it in their ‘never (3.89%) or ‘sometimeg16.30%) per
children. Similarly ‘high self-esteerwas per  suade against violence. On the other hand, about
ceived by 41.81% of parents to be ‘always’ evi-80% parents viewed that children ‘often’
dent among children while it was exhibited ‘of- (43.03%) or ‘always(36.78%) uged the par
ten’ as found by almost equal percentageents to put dfsuch a behavioParents perceived
(41.94%) of parents. that children either ‘always’ (42.08%) or ‘of-
Children were perceived to ‘always’ show ten’ (31.66%) used ‘golden rulé¢’ Do not do to
‘self- control’ by 28.16% of parents, whereas others what you do not want them to do to you”)
40.97% of them perceived that it is only ‘often’ to advocate non-violence in the familjust
exhibited by children and yet 21.75% of them about 20% parents observed that children ‘some-
thought that it is only ‘sometimes’ observed times’ used ‘golden rule’ to earnestly advise fam-
among children ily members to refrain from violence while a
Figure 4 summarizes parents’ perceptions ofvery few parents (6.39%) found children never
negative behaviors among children with particu-using ‘golden rule’.
lar reference to aggression and beliefs related Parents were asked to put across their per
to aggressionA little over 50 percent of par ceptions about childresmteactions if they found
ents perceived that children do not believe thasomeone smoking or chewing tobacco in the
it is okay to show aggression in fight situations, family or in the communityPhe percentage dis-
whereas nearly 45% of parents observed thatribution of parents’ responses is summed up in
their children ‘neverfight. Nearly 29% of par  Table 2 About 51% parents expressed that chil-
ents viewed that their children ‘rarely’ show dren would ‘neverjust observe while nearly
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EMNever [OSometimes [£Often EHAlways

A
S

e e
6.B7% 3.89% 6.39%
Remains Silent Shows Displeasure Uses QuietSignal Dissuades parents Uses Golden Rule
Fig. 5. Paents’ perception of children’s responses to ‘violence in the familyhcidents

34% of parents noted that children would ‘just Table 2: Paents’ perceptions of children’s responses to
observe’sometimes onlyJust about 20% par ‘Someone’ found smoking or chewing tobacco
ents perceived that children would ‘nevgp  Child’s response Parents’perceptions
away from the person indulging in smoking/
chewing tobaccos howev,eBG‘% par_ents’ob- Justobserves 50.96% 34.26%  13.24% 1.54%
served that the children would ‘sometimes’ leave . away  2009% 3583%  33.65% 10.43%
the place About 85% parents perceived that pissuadesthe 3.15% 11.80% 40.18% 44.86%
children either ‘always’ (44.86%) or ‘often’  concerned
(40.18%) dissuades the concerned person. person

Parents were asked whether children ever
stopped others in the family for various nega-someone from cutting a tree, while nearly 45%
tive behaviorsThe percentage distribution of were almost certain about children having
parentsperceptions regarding childrerstop-  stopped someone from cutting a tree. Similarly
ping’initiatives is shown in Figure Bbout 37%  nearly 40% parents stated without doubt that
parents reported that children definitely stoppedchildren stopped someone from throwing-gar

Never Sometimes Often  Always

Stopped someons from culting a treer? ‘m;a’ I Wl A4.30%
| a37.40% 45.50% 12.80%

Stopped someone from throwing garbage ., SR na T | 4.50%

39.50% 42.30%  13.70% @ Definitely YES

= Probably YES
O Probabily NOT

Stopped someone from hittingan animal? ST W 3.50%

37.90% 48% 10.50%
| Definitely NOT

Stopped someone from smoking.. FEESe NN B 8:10%

20,205 47.90% 23.80%

Stopped someone from drinking liquor? ST T T g 11.20%
13.908%  41.80% 313.01%
Fig. 6. Paents’report of children’s behaviorin the family setting
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Do ywou take it kindly when he
stops someone from smoking ?

B Always/Often

Do you pay attention when he

: 8% EZ Sometimes
stops someone from smoking..?

= Rarely/Never

Do you think that "stopping’
incidences led someone to

refrain from smoking/drinking —
ligquar
Fig. 7. Paents’response to childen’s ‘stopping’ actions
bage at an inappropriate place, whereas about DISCUSSION

42% of them were almost certain that children
did so. Children either definitely or in all prob-  The results as presented above amply elabo-
ability stopped someone from hitting an animalrate the various kinds of changes that have oc-
was noticed by 37.89% and 48.05% parentscurred in childrers behavior since implemen-
Parents (20.24%) expressed beyond doubt thaation of‘Mulyavardhan’ over a period of three
children stopped someone from smoking to-years.The changes noticed bylulyavaidhan
bacco, while 47.94% of parents were reportedteachers during the first year (September 2009
with almost certainty that children did sibout  to March 2010) of the intervention included real
14% parents stated beyond doubt that childrerchange examples and their own perceptidhs.
stopped someone from drinking liguavhile  analyses of MV teachers indicated positive
41.85% of parents stated in all probability thatchanges or improvements in childrefsehav-
children did so. iors like they being more ‘respectful’; ‘caring’;
Parents were asked about how they reactetloving’; ‘truthful’; ‘cooperative’; deft in ‘re-
to their childrens ‘stopping’actions regarding solving conflicts’; ‘disciplined’; ‘observance of
smoking; drinking; hitting; throwing garbage cleanliness’; ‘dectionate towards animals and
or cutting the trees etc. plants; ‘readiness to comply’; ‘confident’; ‘self
Figure 7 summarizes parents’ responsesaware’; ‘liking for school; ‘interest in studies’
About 46% parents ‘always’ took it kindly while and above all ‘happier and contended’he
just about 41% did so ‘oftenThe remaining percentage distribution of perceptions of MV
13% of parents only ‘sometimes’ (8.02%); teachers regarding these changes varied widely
‘rarely’ (3.13%) or ‘never (2.35%) took it across the spectrum (as just been mentioned
kindly. AlImost 37% parents ‘alwaygaid at- above) of childrers behaviarThe scenario could
tention to childrers ‘stopping’actions while  be best explained through an analogy to sowing
nearly 42% did so ‘oftenAbout 13% parents seeds of plants of varied genera, which due to
‘sometimestook notice of childreis ‘stopping’  their intrinsic attributes diérentially sprout and
actions, whereas almost 6% parents ‘rarely’ paidoot to the soil. In the same wasome of the
attention to such actions. Only about 2%-par behavioral changes among children could be
ents ‘never focused on childrer’ ‘'stopping’  perceived in miniscule proportions compared to
actions. It was reported by 21.25% parents thabthers. Some of the changes may require longer
children’s’ stopping’actions ‘alwayssucceeded time than others to become visible.
in making people refrain from various kinds of ~ Triangulated evidence about the behavioral
negative behaviors in the communityn the changes in children was gathered for the sec-
other hand nearly 40% parents stated thabnd year of intervention (February- March 2p1
childrens ‘stopping’actions ‘often’led people through the perceptions of the non-participants
to refrain from various sort of indulgences. (Principals and government school teachers) and
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participants (MV teachers and school children).Mulyavaidhanobjectives did not focus on ‘en-
The triangulation pointed out that improvementhancement of childres’liking for school’, the
in childrens behavior was supported by varied observation that 97% of parents perceiving their
percentages of perceptions across non-particiehildren now ‘like going to school’ is a spillover
pants and participants. Howey#entails simi-  of great significance in the context of the prob-
lar behaviors across both the groups, non-parlem of ‘absenteeism’. Similarlyobservance of
ticipants and participant3he positive behav- ‘personal hygieneamong children was per
ioral changes put across included ‘cooperation’;ceived to be 91% either ‘always’ or ‘often’ is a
‘helping others’; inteipersonal relations’; ‘dis- major contributing factor to overcome many
ciplined; ‘honest’; ‘confident’; ‘respectful and health problemsThis might be an indirect fac-
obedient’; ‘attendance’; interest in studies; tor to improve attendance in school.
‘truthful and honest’; ‘conflict resolution skills; It was encouraging to note from the analyses
‘happier and contendedThis evidence was of parents perceptions to many questions asked
corroborated with many real life instances sup-to probe the changes in children and applica-
porting their perceptions. tion of Mulyavadhan learning beyond class-
At the end of the third year of intervention, room. Overwhelming percentage (80 to 86%)
parents’ perceptions regarding the changes imf parents noticed either always or often the
the behavior of children were gathered throughpositive changes in various domains of child-
a structured interview schedulehe aim of in-  ren’s behaviors such as ‘Pro-social’; ‘Empathe-
cluding parents for collecting evidence was two-tic’; Personal responsibility’; ‘Respect for oth-
fold, one regarding the changes they perceiveers’; ‘Honesty’; ‘Self control’; ‘Personal hy-
in their childrens behavior and second to get to giene’ and ‘Self esteem’. Parents’ perceptions
know from parents whether children are apply-(about 73%) regarding aggression among chil-
ing Mulyavaidhanlearning in real situations or dren convey that children either never or rarely
learning is limited only to the fowwalls of the  show aggression and similarly (75% parents’
classroom. perceptions) they never/rarely believe that fight
India has made education free and compulis okay in anger situation¥hese perceptions
sory up to the age of 14 years to improve educaef parents indicate that children have become
tional quality Though many initiatives have more peace loving.
improved the percentage of access and reten- It is quite evident that the changes which
tion, problem of irregular attendance, extendedwere palpable at the end of the first year of in-
absenteeism and repetitiorfieat many schools tervention grew stronger through another two
across the countryChildren belonging to dis- years of intervention and became too conspi-
advantaged communities and living in rural/re- cuous to be missed by parents. Sihbelya-
mote areas are vulnerable to these problems imardhanis a school based program where MV
particular (Govinda and Bandyopadhyay 2008;teacher uses unique child centered methodol-
Pratham-ASER Report 2007). Causes of absemsgy to impart MV lessons, may be for these rea-
teeism include health problems, school phobiasons, it could be believed that MV teacher wields
anxiety and truancy among children (Kearneytremendous influence on children.
and Silverman 1993). Educational Consultants All these positive changes that occurred in
India Limited (2008) reported that overall av- children may have helped them to become more
erage attendance rate of students in India at prieonfident, more articulate, and more powerful.
mary level was 68.5% and 75.7% at upper pri-These positive changes could have transformed
mary level. Absenteeism is the most challeng- children to become active agents to bring forth
ing problem as it is the initial factor leading to positive changes in the members of their fami-
drop out problem being faced by schools all overdies and communities. It became evident from
the countryln this context, 91% to 97% obser parents’ responses to the questions related to
vations by parents indicating children either children’s moral engagement in opportunities
‘always’ or ‘often’ exhibiting ‘liking for school’  that daily living often provides thert the end
and ‘observing personal hygiene’ are very en-of three years intervention, parents reported that
couraging results of the interventidrhis isthe  75% children are not silent spectators to inci-
most welcome change that has happened in chidents of family violence and 84% of them would
dren themselves. It may be mentioned thamot just observe a person smoking or chewing
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tobacco. In such situations parents reported thatad empowered them to make choices, judg-
more than 80% children do not hesitate to showments and decisions more intelligently and
displeasure; would mediate using non-verbalmeaningfully Once the children are initiated
peace signals; would dissuades them to refraiin the process of change, the present presenta-
from and most often (93%) would use ‘goldention proves beyond doubt that the positive
rule’ to advocate the logic behind hifagfs.  changes, many more than which are presented
Similarly, parents reported that most often thanhere, will be rolling out in the families and com-
not children had virtually stopped someone inmunities.These changes might be happening
the family from cutting a tree; throwing gar at micro level initially but continuity of school
bage at an inappropriate place in the village;based intervention could ensure beyond doubt
hitting an animal; smoking tobacco and from the changes at macro level tadus ‘Mulya-
drinking alcohol. vardhan’ a school-based peace, moral and val-
Parents perhaps feel motivated by such acues education program has the potential of em-
tions of children and that could be the reasompowering young children to act own their own
that nearly 85% of parents take it kindly andto afect positive changes in their families and
about 79% of them pay attention to the ‘stop-communities.
ping’ reactions of their children. It was amaz-
ing to note the ééctively of childrens ‘stop- REFERENCES
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