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ABSTRACT One hundred 2 1o 9 year old children (30
miabe and 30 female) were s d fior peer ptance
and rejection, and nie al gocial problem-salving
skills. Results of this stady clearly predict relationship
hetween peer acceptance and rejection, and interper-
sonal soecial problem-solving skills, Positively rafed chil-
dren suggested more rumber of relevam and alemative
strategies than their less accepled counter paria. Alse
positively rated children were more likely 1o suggest
proaocial sirategies for obiaining access to an ohject i
another child's possession and for initisting friendship
with an unfamiliar child, while reverse was troe for nega-
tively rafed children,

INTRODUCTION

Peers play a significant role in the social de-
velopment of children. Peers enjoy equal status
in their interpersonal interactions. For social
approval they need 1o value each other's opin-
ions and leam to compromise in social interac-
tions. They also leam give and take and nego-
tiation skills to achieve desired goals. The de-
velopment of negotiation skills expedites this
learning process and promotes social compe-
tence. Peers have great impact on children's be-
haviour becanse peers can alter behaviour of
the child by their acceplance or rejection.

Chiluir-e}l; who have poor rclaﬁ'lnnships with
their peers are “at risk” for later developmental
problems (Parker and Asher, 1987). Research has
shown that children’s sociomelric stats is re-
lated to their social problem-solving skills. Posi-
tive associations between children’s abilities 1o
produce a large number of relevant, Mexible and
prosocial stralegies and their peer acceptance
has been observed in Westemn studies (Rubin &
Daniels-Beirness, 19837, In India, more recently
in a study with rural 5 to 6 year-old children,
Balda and her associates (Balda, 2001; Balda et
al., 2001 ) have found that prosocial strategies of

-gocial interaction predicted peer acceptance,
whercas agonistic strategies predicted peer re-

jection, Also social problem-solving scores were
correlated with social acceplance and rejection,

The present study was conducted in Hisar city
with 8 to 9 year old children. It was hypothesized
that greater number of relevant and flexible strat-
egies and prosocial sirategies would be positively
comelated with peer acceptance, whereas, use of
aponisic strategies would be negatively corre-
lated with peer acceptance of children.

METHOD

Samyple: One hundred 8 1o 9 year old children
(50 girls and 50 boys) from Hisar city participated
in the present study,

Measures: The children were administered two
measures: a sociometric peer rating scale and a
social problem-solving test,

Peer Ratings; To asscss sociometric status of
children, the peer rating scale developed by
Asheretal (1979 was used. Each child was indi-
vidually presented with colour polaroid phoio-
graphs of target children. They were shown the
photographs, one by one, and were requested to
assign pictures of target children to one of the
three boxes on which were drawn either a happy
face (" children von like a bot™), a newral face (“chil -
dren you kind of like”), or a sad face (*children
you don’t like™). Children thus received a num-
ber of positive, neutral and negative ratings. The
positive rating received by the child were givena
score of 3, neutral a score of 2, and negative rat-
ings a score of 1. Same-sex sociometric scores
were computed for each child.

Social Problem-solving Skills, The Social
Problem Solving Test-Revised developed by
Rubin (1988) was used 1o assess children’s so-
cial problem-solving skills in hypothetical situa-
tions with their peers. Each child was presented
individually with eight problem situations in
which a story character cither wished to gain ac-
cess 1o an object in another child’s possession
{four stories) or to become friendly with an unfa-
miliar child (four stories). The child being tested
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wis then asked whalt the story character could
do or say in each siluation to achieve the desired
goal. Two such responses were requested for
each situation. Picture cards were used to depict
the stories.

The children's responses were scored in terms
of their quantilative and qualitative features. The
total number of different strategies in stories of
object acquisition and friendship initiation were
compuied. The children’s responses were also
scored for the number of relevant categorics pro-
dueed per story and were computed 1o get ob-
ject acquisition relevancy score and friendship
initiation relevancy score. Scores of response
flexibility for both object acquisition and friend-
ship initiation were also computed. Flexibility in-
valved a comparison of the categories found in
response 2 with those found in response 1 for
any given story.

In addition, cach response was coded as to
its quality. The proportions of responses falling
in to cach of the categories were computed as
described by Rubin (1988). For object acquisi-
tion children’s responses could be categorised
as “prosocial” (e.g. "Please can | have it7 ), “ago-
nistic” {e.g “Give it to me,”), “aduli interven-
tion” (eg. 1"l tell teacher to make him share,™),
“trade-bribe” (e.g. “T'll let you read my book if
you give me yours.”), and " affect-manipulation™
{e.g. “I'll be happy if you give it to me.”). For
friendship initiation also the strategics were
categorised according to the svstem used by
Rubin (198%8). Different categories were ™ conver-
sation openers” (e.g. “What's your name?"), “in-
direct imnitation” (e.g. " "Will you be my friend ™),
“direct inftiation” {e.g. “Let's play together,™),
“prosocial and complimentary” (e.g. 1 would like
1o play with vou.™), “invitation” {e.g. “Do you
want to play with me™), “adult intervention™ {e.g.
“Twill ask her mother if she can play with me7"),
“non-normative” (e.g. "1 will shake his
hand.™).

All 100 protocaols for the children were
scored by two raters. Inter-rater reliability, com-

uted as the percentage of agreeménts was 100%

or quantitative scores and qualitative features
of Object Acquisition and Friendship Initiation
tasks.

RESULTS AND DISCUSSION

Pearson’s correlation coefficients were com-
puted between sociometric peer rating scores and
social problem-solving scores strategies.
Magnitude of correlations ranged from low 1o
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moderae,

Correlarions between Peer Raling Scores
and Social Problem-solving Scores, fs shown
in table 1, the positive rating score was signifi-
canily pnsiliu:lci,- correlaled with number of strat-
egics supgested, relevancy and flexibility scores
of object acquisition and friendship initiation
tasks.

Megative correlations were obtained bewesan
neutral ratings received and the number of strat-

ics suggested, relevancy and ﬂ:xihilit%' SCOTCS
of fricndship initiation tasks, as well as for flex-
ibility score of object acquisition tasks, Nega-
live correlations were also found between nega-
tive rafings score and the nomber of sirategies
sugeested, and flexibility scores of object acqui-
sition and friendship initiation tasks; and rel-
evancy score of friendship initiation tasks,

The resulis of the present study clearly indi-
cate relationship between peer acc CoOrre-

jection and quantitative features of social prob-

lem-solving. Positively rated children suggested
miore number of relevant and alternative strate-
gies than those who received neutral or negative
ratings, It can be interpreted form these results
that peer accepted children are more socially com-
petent. These results get support from previous
resgarch conducted by Rubin and his associates
{Chen and Rubin, 1992; Rubin and Daniels-
Beimess, 1983) and with those of Spivack and
Shure (1974). More recently Balda and her asso-
ciates also cxamined sociometric status and so-
cial imeraction of raral children and correlates of
sociometric status in five to six year old mral
children (Balda, 2001; Baldaetal , 2001). The au-
thors reported clear predictions between socio-
metric status and social problem solving scores.

Correlations between Sociometric Scores
and Social Problem-solving Strategies. As pre-
sented in table 1, the number of positive ratings
received were significantly positively comrelated
with the prosocial strategies for object acquisi-
tion, and prosocial and opening conversation
for initiating fricndship. The negative comrelations
were evidenced between the positive ratings re-
ceived and the agonistic sirategies for object
acquisition.

Meutral ratings received were negatively cor-
related with the prosocial and agonistic strate-
gies for object acquisition, and opening conver-
sation for initiating friendship. The number of
negative ratings received was positively associ-
ated with agonistic object acquisition sirategies.
Megative correlations were also obtained be-
tween negative ratings received and prosocial
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Table 1: Correlations befween peer rafing scores
and socinl problem-solving scores and

atrategies )

Socul Problem- FParirfve- Noneral  Megoiive
Ranmgs Rammgs Rahngs

Social Problem-Salving Scores

Oibqeet Acquasition Scores

Mumber of sirate gres e ns =25

Relevancy scare AR ns ns

Flexabahty score R LU - 35w

Friemdshap Inslanlion Scors

Musnber of stralegics A9s 23 - 3208

Relevancy score ra oy o R g

Flexibility scare J5ee 30 -1

Sowinl Problem-Solving Stralegies
Dot Ascuisiion Strstegees

Prosocal I L L I |
Agonastic B =24 Anes
Friendship Inflintion Stralegics R

Frosocial b L na -2
Cosversation 8T L3 ne

Mede: m = 10 aignificant al *p<.05, *5p < 01.

strategies for oblaining access to an object and
prosocial strategies for initiating friendship with
an unfamiliar child,

The results of the present study clearly pre-
dict relationship between sociometric status and
qualitative features of social problem-solving
skills. For object acquisition, positively rated
children were more Iikely 1o suggest prosocial
and less likely 10 suggest agonistic sirategies,
while reverse was true for negatively rated chil-
dren. For initiating friendship, positively rated
children were more likely to suggest prosocial
and conversation opening strategies, whereas
nevirally rated children less likely to initiate
friendship by opening conversation, Megatively
rated children were less likely to suggest prosocial
strategies to mitiate friendship with an unfamil-
par child.

The present research support the hindings of
Richard and Dodge (1982), and Rubin and
Danicls-Beimess (1983) that prosocial strategies
predict peer acceptlance, wheneas negative strat-
egics predict peer rejection. For initiating friend-
ship, results of the present study are in line with
findings of Asher and Renshaw (1981) that re-
sponses of unpopular children arc less effective
and less relationship initiating, Balda and her
colleagues (Balda, 2001, Balda et al., 2001} have
also reported association befween sociometnc

status and social problem solving strategies of
rural children, The authors reporied that prosocial
strategies of social interaction predict pecr ac-
ceptance, whereas agonistic sirategies predict
peer rejection.

A few limitations in the research reporied
herein are apparent. First, the social problem-solv-
in% skills of children were assessed in hypotheti-
cal situations. Second, becanse of correlational
naturs of the present data these findings need to
be interpreted with caution.

In summary, this research has made a contri-
bution to increased understanding of correlates
of peer acceptance and rejection. Children’s so-
cial interpersonal problem-solving skills are the
predictors of peer acceptance and rejection.
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