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ABSTRACT The purpose of this study is to analyze the level of social intelligence among teachers employed in government
secondary schools based on a selected demographic vartab&ample of the study comprised 203 teachisfindings of

the study showed that there was a significafiédihce among the teachers from (Malaysia, India and China) and their social
intelligence The study also revealed that there were significaferéifices between teachers with high and moderate level of
social intelligence in five strategies of classroom discipline used, that is, teachers with high level of social intelligence scored
higher in the classroom discipline strategies of discussion, recognition, involvement, and hinting, whereas teachers with moderate
level of social intelligence scored higher in the use of aggression. Howewignificant diference was found concerning one
strategy of classroom discipline (punishment).

INTRODUCTION ous physical arrangements in the classroom ac-
cording to the educational method and content
A teaches most important activity in a typi- (Evertson et al. 1997).

cal class environment is the one related to class- Classroom discipline management involves
room discipline strategies. Learning and teach-teachers encouraging positive social interactions
ing cannot take place in a classroom withoutas well as active management in learning and
discipline (Marzano et al. 2003). Disciplinary self-motivation.They shape a positive learning
problems have long been recognized as a majaociety in which the students are actively en-
issue in schools (Edwards 2008). Classroom disgaged in individual learning process and class-
cipline management refers to control of time androom management (Burden and Byrd 2002).
behavior of students as well as of teachers in &lassroom discipline management strategies
classroom setting (Fredrick et al. 2000). Classplay an effective role in buildingoositive teach-
room discipline management involves manyers and students relationship#/ang et al.
interrelated and complicated facets arising from1993).
class and environmerithe teacheras the class Classroom discipline management strategies
manageris expected to lead the class environ-are a set of interactions that assist teachers to
ment, as stated by Lemlech (1988) consideringnfluence students’ behavior and teach them to
these dimensions as an orchesfaother im-  act positivelyThese interactions are developed
portant dimension of classroom management is1ot only to reduce teachsrstress level but to
to create a proper learning environment and tdhelp these professional people and students to
prepare the physical conditions of the class. Noestablish social climates of cooperation, a set-
only are the already present things pedagogiting in which children and adults can learn to-
cally afective, so are their arrangement appear gether play togetherand build quality relation-
ance (Becher 19937 well-prepared physical ship (Danforth and Boyle 2007Discipline,
environment and order facilitates the learningduring the past decade, has been referred to as
and teaching process and can enhance studentsie main problem for classroom teachers
class participation. On the contragydull, un-  (Chiodo and Chang 2000)eachers, themselves
aired, noisy and ill-prepared classroom environ-accept that disciplinary problems are becoming
ment adversely &cts class participation and an epidemic phenomenon in the public schools
learning. Environment also fatts the quality (Elam et al. 1996; Rose and Gallup 2004any
of teacherstudent relations (Grubaugh and teacherdiave been reported to have left schools
Houston 1990)The teacher has to make vari- because of the frequent problems of classroom
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disruption (Ingersoll and Smith 2003). Charles before they show any reactions to the behavior
(2008: 9) mentioned: One concept of social intelligence referred to it
Overall, the tactics teachers use to manageas the “ability to read non-verbal cues or make
student behavior @ referred to as discipline accurate social inferences” and “omability to
or behavior management. The term of disciplineaccomplish relevant objectives in specific so-
has traditionally suggested teacher catico-  cial settings” (Brown anénthony 1990: 197;
ercion, and foceful tacticseducators today of- Ford andTisak 1983).
ten use the term behavior management to indi- According to Zirkel (2000)social intelli-
cate peventing, supm@ssing, and edirecting  gence is closely related to oa@wn, personal-
misbehaviar ity and individual behaviofThose withsocial
Some scholars such as Lewis et al. (2005)ntelligence are fully aware of themselves and
indicated that both students and their teachersinderstand their environmenthis enables
can be distinguished by two distinct discipline them to controtheir emotions, make decisions
styles.The first is referred to akbercive’ dis-  about their goals in life. Her model centered on
cipline and includes punishment and aggressiorthe term “purposive behavior” which is deliber
(yelling in angersarcasm, group punishments, ate action taken after evaluating anehviron-
etc.) and the second includes discussion, hintanent, opportunities and risks and the goals set.
recognition, involvement and punishment andin fact this model of social intelligence assists
is named ‘telationship based disciplirie’ in creating a sense of identity for the individual,
Sudents who eceive moe relationship- emphasizes intrapersonal and interpersonal
based discipline & less disupted when teach- skills and focuses on thinking and resultbet
ers deal with misbehavior and generally act havior within social contexts.
mote responsibly in that teachsrclass. In con- Magida (2006) agreed thatducators’ with
trast, coecive discipline appears to lead to reor high levels of social intelligencare able to
studentsdtistraction fom work and lesespon-  mould individuals from dferent age groups to
sibility (Hyman and Snook 2000: 315). lead a wholesome life (Dincer 200A)brecht
Yet, some results can be subtle as the teac{2006) considers social intelligence as a pre-
ers who experience stress as a result of othaequisite for teachers. He is of the view that the
factors (for instance excessive workload) caneducational system and teachers should respect
interpret the students’ behavior more negativelythe rules and behaviors associated with high
(Whiterman et al. 1985 as cited in Lewis et al.social intelligence.
2005) and hence exaggerate its importance as a In this studythe researcher used a multifac-
stressarAnyway, discipline matters are always eted theory of social intelligence as it facilitated
among the strongest factors of the teasher the understanding of social behavior in the aca-
stressors. demic settings (Silvera et al. 2001). Social in-
Itis important to study how teachgnomote telligence involves a number of fiifent capa-
classroom discipline and limit or reduce disrup-bilities, special social habits, and attitudes
tive behavior of students. Scholars believe tha{Thorndike and ®in 1937). Some people-ar
high intelligent quotient (IQ) does not neces- gue that it is a multidimensional component that
sarily guarantee success in a persdifé (Gole-  does not necessarily apply across all situations
man 1997). It is not responsible for thefelif  (Ford andTisak 1983). Silvera et al. (2001) in-
ences beyond personality factors and charactroduced three components of social intelligence
teristics (Mehrabian 2000). Hence, other formsmeaning, social information processing, social
of “intelligence” were investigated (Goleman skills and social awareness.
1997). Social intelligence is yet arfegdtive el- According to Rahimah and Norani (1997),
ement in classroom discipline managementschools in Malaysia have some disciplinary
Albrecht (2006) claimed, the teachers whoseproblems such as petty crimes, immoral con-
behaviors are associated with high social intel-duct, dressing, truangglisrespect for others and
ligence, stress the value of collaboration. Simi-maladjustments with the school environment.
larly, there is a need for educational systemThey also added that bullying, school violence
which equips the students to state their opin-and maladjustments are increasing among stu-
ions obviously in order to make themselves un-dents.They stated that the government had
derstood, and to try to understand the othersvarned that some school teachers will soon not
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be allowed to publicly punish students for dis- Cohen table (1992) is consideredfwignt to

ciplinary ofenses. In earlier years, students whoanswer all the research questions that required

had severe disciplinary problems such as steafthe use of mean, standard deviation, percent-

ing, vandalism and smoking were punished byage, ANOVA and MANO\A. The sample was

school principals. It was easier to manage classehosen according to government secondary

room discipline then and there were lesser probschool types (public) and region.

lems.

The main objective of the study is to analyze Measures

the teachers’ social intelligence and their class-

room discipline strategies in secondary schoolssocial |ntelligence Scale

in Selangor gte of MalaysiaThe social intel-

ligence level of teachers is important for teach-  Sjlvera et al. (2001) constructed a scale for

ers and students communication and for improvthe assessment of social intelligence Titvensg

ing classroom discipline strategi@$ie specific  gocial Intelligence Scale (TSIS). In this ques-

objectives of the study involve examining the tionnaire, after recoding items that were nega-

significant diference between levels of teach- tively worded, an Exploratory Factdnalysis

ers’ social intelligence based on classroom dIS-(EFA) using principle compo-nents analysis and

cipline strategies (punishment, discussion, recyarimax rotation was conducted on the 103 pre-

ognition, aggression, involvement, hinting), |iminary TSIS itemsThis solution explained a

possible diferences between the level of teach-yota) of 309 of the variance in the original item

ers'social intelligence and teachers ofeliént gt Based on this result, items were selected

races (Malaysian, Indian and Chinese). according to the following criteria: (a) a mini-

mum factor loading of 0.45 on one of the three

factors and a maximum cross-loading of 0.35

Design on the other factors; and (b) a maximum corre-
lation of 0.30 with the MCSD (Marlowe-Crowne

o . L Social Desirability Scale). In addition, it was
Quantitative approach is applied in this study agreed that an equal number of items would be

This study is designed to use the influence be- )
tween classroom discipline with six strategiesS€IeCted to represent each facldnis resulted
(punishment, discussion, recognition, aggres-m the selection of 21 items, seven of which rep-

sion, involvement and hinting) as a dependenfesented each of the three factors in th& EF

variable, and, teachers’ social intelligence as the°lution. Based on the content of the items load-
independent variables. ing on each factothe subscales of items repre-

senting the three factors were labeled Social
Information Processing, Social Skills, and So-
cial AwarenessThe scale has a Cronbach al-

The taget population for this study was sec- Pha of .89.
ondary school teachers. Howewube accessible o )
population was Foriwo and Form Four teach- Classroom Discipline Strategies
ers in secondary schoolbhis study employed i i
the multi-stage sampling procedures: random [N 2009 Shlomo Romi developed this ques-
sampling and cluster samplingo obtain the tionnaire.The questionnaire for classroom dis-
required number of samples, two moderatecipline strategies for teachers’ perception com-
classes (one class form two and one class forrrises 25 items and six strategi@hie strate-
four) in secondary school teachers were chosegies measured include punishment, reward or
from each school. Once the class is identified recognition, involvement in decision-making,
about 10 teachers teachingfelient subjects in  hinting, discussion and aggression, all of which
the class were selectekhis is based on cluster are based on teachers’ perceptions. Examina-
sampling where each teacher teaching the seion of a number of discipline texts (Charles
lected class was included as sample for the studp008; Lewis 1997 Tauber 2007 Wolfgang
Based on this method, 203 teachers were chat995) indicated that one or more of these strat-
sen. Moreovera sample size of 180, based onegies were the basis for most of the available

METHODOLOGY

Sample
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approaches to classroom discipline. It wouldTable 1: Distribution of respondentsSI scores

have been possible to utilize exploratory factor| eyels Mean Frequency Percentage
analysis on data sets from point of view of na-

. ) . . L ow 1 -30 0 0
tionality to obtain assessments of discipline mostyggerate 31-50 151 74.4
appropriate to other countries (Australia andHign 51-7.0 52 25.6
China).This questionnaire focused on teachers's — 203 100.0

perceptions on classroom discipline strategies: — :
The scale has a Cronbach alpha of .086 Mean=4.66 ®&=.56 Minimum=3.43 Maximum=6.19

following research is intended to pursue the

stated question: Is there any significanfedif
atgnce in the level of teachers’ social intelligent
r@cross teachers from Malaysia, India and
hina?

Data Analyses

SPSSversion 17 was used to analyze the d
Descriptive statistics such as; mean, standa
deviation, percentage was used to describe th .

To answer the research question, the re-

level of teachers’ social intelligence and behav-
ior management. MANOA tests were used to Searcher used one-walOVA to compare the
total scores of three variables; teachers’ social

examine the dferences mean and influence . . , .
between teachers’ social intelligence and classiNtélligence across the teachers’ from Malaysia,

room discipline strategieSheANOVA testwas ~ India and ChinaTable 2 shows that there were
used to examine the teachers fronfedliént eth-  Significant diferences among teachers from
nic groups. Malaysia, India and China and their level of

social intelligence, F (2, 200) = 2.91, P= .047.
RESULTS There was a statistically significant feifence
between teachers from India and China.

Level of Teachers’Social Intelligence ] .
Teachers’Levels of social Intelligences

Table 1 displays the teachels’els of social ~across Classoom Discipline 3rategies
intelligence.The findings indicated that the
majority of the respondents’ social intelligence  The objective is to investigate the cross in-
scores were moderate (n = 151, 74.4%)e  teraction eflects of two levels of the social intel-
data also showed that 52 respondents (25.6%)gences with the classroom discipline strategies
had high social intelligence scores, while noneas practiced by respondents, and the research
scored in the low level of social intelligence. question is if there were any significatitfer-
Based on the results, the minimum score wagnces between level of teachers’ social intelli-
3.43 and the maximum was 6.19, with a stan-gence based on classroom discipline strategies
dard deviation of .56Lhe mean score for social (punishment, discussion, recognition, aggres-
intelligence was 4.66 implying that the level of sion, involvement, hinting).

social intelligence score was moderate. This study proceeds with a multivariate
analysis of variance (MANQA). The purpose
Teachers fom Different Race Goups of this test is to see if there are any significant

differences between teachers with high and

This section would also fulfill the research moderate social intelligence in their level of
objective, which is to determine the level of usage of the six disciplinary strategies. Only two
teachers’ social intelligence with respect to thegroups (moderate and high) are used because
teachers from Malaysia, India and Chiftde  there is no respondent in the low category group.

Table 2:ANOVA results of social intelligence of teachersdmMalaysia, India and China

Variable Teachers N Mean SD F Sig.
Social Intelligence Malay 130 4.65 .54 2.91 .047
China 40 4.54 A7
India 33 4.86 71

Total 203 4.66 .57
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Table 3: Multivariate analysis of Sl acioss classoom discipline strategies

Effect Value F H df Error df Sig. Partial Eta
Squaed
Recod Sl Pillai'sTrace 0.21 9.17 6 196 .000 0.21
Wilks’ Lambda 0.78 9.17 6 196 .000 0.21

Table 4:Test between subject éécts

Souce Dependent variable df F Sig. Partial Eta
Squaed
Recode EQ T.punishment 1 2.69 .102 .013
T.discussion 1 41.75 .000 172
T.recognition 1 38.19 .000 .160
T.aggression 1 14.05 .000 .065
T.involvement 1 19.70 .000 .089
T.hinting 1 30.97 .000 134

The first step is to ensure if there are signifi- social intelligence scored higher in discussion,
cant diferences using multivariate tests. In this recognition, involvement and hinting. In con-
study bothWilk’s Lambda and Pillad’Trace trast, teachers with moderate level of social in-
(Pallant 2007) are referretiable 3 shows both telligence scored higher in the usage of aggres-
tests are suitable when comparing two groupssion and punishment.

However in cases where there are violations of
assumptions, Pilla'Trace is normally recom- Table 5: Descriptive of means aass level of Si

mended as it is more robust (Pallant 2008).grategies Recode SI Mean  d. N
Based onTable 3, it is clear that all the tests deviation
show significant dference between teachers Tpynishment Moderate  3.82 .68 151
with high and moderate social intelligence in High 3.64 .69 52
using six disciplinary strategies. T-Discussion Moderate ~ 4.37 .81 151
H=Hypothesis TR iti K'A'QQ t i'ég % 12?
According to Pallant (2008), as there are oo o9mOn  JRLEEE S0 gl ey
many numbers of separate analyses involved, &aggression Moderate  2.98 95 151
stricter alpha level is set to reduce the chance of High 243 .82 52
Type 1 errorThis is done by applying Bonfe- T-Involvement mg%erate 2;2 -gg 12%
ronni adjustment, involving dividing the origi- T-Hinting Moderate 449 76 151
nal alpha level (.05) by the number of analyses High 513 57 52
conducted (in this stuggix) resulting in a new Total 466 .77 203

alpha level of .0083herefore, only those find- | = stands for the Social Intelligence

ings with significant values of less than .0083

will be considered as significarfable 4 indi- DISCUSSION

cates the findings show that there are signifi-

cant diferences between teachers with high and In terms of social intelligence and teachers

moderate level of social intelligence in all of from Malaysia, India and China, the findings

the six disciplinary strategies used, except punabove indicated that there were significant dif-

ishment. Referring to the partial eta square valferences in social intelligences among teachers

ues, social intelligence was found to have thefrom (Malaysia, India and China). One-way

most impact on discussion strategyplaining  ANOVA was conducted which explored the dif-

17.2% of its variancelhis is followed by rec- ferences between teachers from Malaysia, India

ognition (16.0% variance explained), hinting and Chinaacross levels of social intelligences.

(13.4% variance explained), involvement (8.9% The analysis showed teachers from India scored

variance explained) and aggression (6.5% varisignificantly higher than from China in their

ance explained). social intelligence as measured by the research
The estimated mginal means computed in instrument. Howevethe results obtained in the

Table 5 shows that teachers with high level ofstudy did not show statistically significant dif-
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ferences in social intelligences between teachhuman behaviorThe findings of the present

ers from Malaysia and India, as well as Malay-research also agree with Zirkel (2000) which

sia and China pointed out that social intelligence is closely
Another objective of the study wasdeter  related to individual behavioThose with so-

mine the level of teachers’ social intelligence cial intelligence are fully aware of themselves

based on classroom discipline strategies (punand understand their environmeFtis enables

ishment, discussion, recognition, aggressionthem to control their emotions, make decisions

involvement and hinting)To this end, MAN-  apout their goals in life.

OVA clearly indicated that teachers offdient

levels of social intelligence significantly tBf CONCLUSION

in their usage of both positive disciplinary strat-

egies (discussion, recognition, hinting and in-  The results showed that teachers from Ma-
volvement) and negative ones (punishment angqysia, India and Chinayere significantly dif-
aggression)The efect size of the impact of farent in their social intelligencdhe results
teachers intelligences on the strategies useg|sq revealed that ttetermine the level of teach-
ranged from small (explaining around 5% of gs’ social intelligence based on classroom dis-
the variance) to quite Ige (explaining 17.2% cisline strategies (punishment, discussion, rec-
of variance).This implies that the teacheis  qnition, aggression, involvement and hinting).

telligences play an important role in influenc- the \MANOWA clearly indicated that teachers
ing the kind of strategies teachers use and imple,

tin thei 't hi ducational | of different levels of social intelligence signifi-
mentin their quest to achieve educational goalSeoqyy difer in their usage of both positive dis-
Concerning the role of social intelligence, the

. : > . ciplinary strategies (discussion, recognition,
findings of this study were similar to the find- hinting and involvement) and one negative strat-
ings ofAlbrecht’s (2006) who believed, social ies (aggression), Howeyeo significant dif-
intelligence is a requirement for the teachers an 9 99 ' 9

plays an important role in classroom behavior erence was found concerming one strategy of

management. He pointed out that we need teacﬁ:-Iassroom discipline (punishment).

ers who enjoy high level of social intelligence
and model them for their students. He stated
that the teachers who were socially intelligent, -
organize theclassroom through establishing __Based on these findings, the researcher
supportive and encouraging relationships Withmfdkes a few recommendatlor_ls. in this section.
their students, developing the lessons which ardl IS recommended that the Ministry of Educa-
based on the students’ strong points and abili}lon include some teacher training programmes
ties, creating and applying behavioral guidelinesin Order to enhance teachers’ social intelligence
in the ways which enhance intrinsic motivation, fOr classroom discipline strategies. Such pro-
such as discussion, hinting, recognition and in-grammes will assist teachers in developing bet-
volvement. ter strategies for classroom disciplifeacher

Bjorkquist and Ostermas’(1999) findings €ducation programmes should provide instruc-
are also in line with the findings of this study tion for novice teachers to increase their under
These researchers stated #mtial intelligence  standing and knowledge of social intelligence,
has a negative relationship with aggression inmethods, programmes, or strategies that might
school. The result in this study supported by be employed to teach and discipline classroom
Curwin and Mendler (1997) believed that teach-students. Research indicates that emotional in-
ers should punish students in private to allowtelligence encompasses various abilities that can
students to maintain their dignityin addition, be improved when a person learns about these
McLeod et al(2003) stated that the purpose of intelligences, thus reflecting upon his or her own
negative reinforcement or punishment is tobehavior in the classroom. It is suggested that
change misbehaviors, and not to torture stuthis study be replicated with other variables such
dents.The findings of the current research sup-as diferent age groups and fdifent religions.
port the theoretical foundations by Mayer et al.lt is also recommended that a future study take
(1999) who acknowledged that social intelli- into account the perceptions of school princi-
gence may share common ground in relation tgals and parents as well.
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