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ABSTRACT The aim of this study is to prove that teaching the verbs through caricatures has a great effect on the success of the
students in the Turkish lessons. In the study, pre test-post test controlled group model was used. The sample of the study were
80 7th grade students who were attending a secondary school in Bursa during the education years of 2012-2013. The students
were seperated into two groups, each group consisting of 40 students. After having been taught the subject the students were
taken to post-test to measure their success. With the experimental group the verbs were taught through caricatures but with the
control group the same topic was processed with the classical and traditional teaching methods. At the end of the study the
outcomes were compared by considering the sex of the samples towards the Turkish lesson. According to the data obtained, the
conclusion was that teaching the verbs through caricatures increases the success in Turkish lessons and it affects the attitudes
towards the lesson positiveley. In addition, it was observed that the rate of post- test scores of male students who learned the
vebs by means of caricatures was higher than that of post-test scores of female students.
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INTRODUCTION

“Language is a significant means of commu-
nication which determines the position/identity
and value of individuals in their lives. An indi-
vidual expresses what he sees, hears and learns
via language” (Kolac 2008: 64). Acquired at
home from parents, mostly from a child’s
mother, and close family circle in earliest child-
hood, and later from different communities in
contact, native language is the language that is
engraved in one’s subconscious and constitutes
the strongest bonds between an individual and
the society (Aksan 1994: 65). The main objec-
tive of native language teaching is to promote
the ability of comprehension, to provide an in-
dividual with the skill and habit of expression
along with the skills and good tastes of listen-
ing and reading. Moreover, enriching the ac-
tive and passive verbal vocabulary, teaching
basic grammar rules, and consequently raising
linguistic consciousness and appreciation are the

concepts that are intended to be attained in na-
tive language teaching (Kavcar et al. 1995).
Studies of native language education aim to
enable learners to make use of four basic lan-
guage skills effectively. Accordingly, the funda-
mental objective of Turkish language education
is to improve the speaking, listening, reading,
and writing skills of learners, and as a result, to
raise individuals equipped with those skills. As
these skills are interrelated and in integration,
it is essential that they should be improved in a
balanced way. In association with the develop-
ment of language skills of learners, basic lan-
guage skills are those which learners build up,
vertically by the end of one year and horizon-
tally by the end of 8th grade, and facilitate life-
long. Turkish Language Education Program
ensures the development of those basic language
skills through the acquirements within the pro-
gram. The basic skills aimed to be achieved in
the program are:
• Use of Turkish language properly/effect-

ively
• Critical thinking
• Creative thinking
• Interpersonal communication skills
• Problem-solving (Ministry of National

Education [MoNE] 2006: 4)
Recent studies indicate that the uses of lan-

guage are examined under six categories:  lis-
tening, reading, writing, visual reading, and
visual presentation, which are listed as learn-
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ing domains as well.  Learning domain is a com-
position of skills, methods, values and attitudes,
etc. which are intended to be improved linguis-
tically, cognitively, individually, and socially
(Palacios and Gonzales 2005).

Grammar is defined as the body of rules fa-
cilitating listening, writing, speaking and read-
ing learning domains of a language. Within the
program, the acquirements  related to Turkish
language grammar rules are presented stage-by-
stage and in compliance with learners’ levels
(MoNE 2006: 7). Learners are essentially ex-
pected to learn nouns and verbs in the 1st stage.
After achieving the subjects in this stage, they
learn the other structures of the target language
progressively in a meaningful context.  Teach-
ing grammar is evaluated as an instrument for
the development of various skills, not an objec-
tive. The concept that functional, well-defined,
and instrumental grammar teaching promotes
the development of four basic language skills is
emphasized (Versaci 2001). With this regard,
in the program, implemented by MoNE in 2006,
grammar subjects were not presented as sepa-
rate learning domains, but integrated within the
other skills, supporting the concept of “acquir-
ing” skills.

Not only the program itself but also teaching
method(s) should be modified in terms of ac-
quiring skills in order to meet the objectives of
grammar teaching.  Following is the key prin-
ciples related to grammar teaching:
1- Grammar rules cannot be taught as distinct

units separated from discourse and script
as the teaching method mentioned above
leads to memorization and hence hinders
production.

2- Teaching only grammar rules is not
desired; these rules should be internalized
with exercises/drills in order to be skills/
habits.

It is only through the appeal of the learning
to various senses of an individual that forms the
habit of using grammar rules (Demirel 1999:
87).

It has been proven several times that learn-
ers who use the concepts at the same time as
they learn them and do further study/exercises
do not forget what they learn.

It has been demonstrated in the studies that
83% of sense of sight, 11% of sense of hearing,
3.5% of sense of smell, 1.5% of sense of touch,
and 1% of sense of smell are effective in the

learners’ learning process (Ergin 1995). That
is, using visual materials used in native language
teaching/learning becomes more important.

It is of great importance to put emphasis on
the methods/techniques to be resorted in the
process of providing learners with the desired
skills. Learner-centered activities through which
learners make use of and improve their think-
ing skills, and methods/techniques to be used
in these activities are claimed to have a signifi-
cant effect on learners’ academic success
(Caliskan 2005). Along with these activities,
the materials used in class have a positive effect
on learners’ achievement. Materials which are
exploited properly/ effectively help increase
learners’ achievement level motivate learners to
comprehend the subject, and provide them with
positive attitudes towards learning (Basak 2002;
Esgi 2006; Seferoglu 2006). The most intrigu-
ing type of educational tool among all is carica-
tures.

Caricatures, with their strengths of compari-
son, establishing cause-effect relationships, clas-
sification, assessment, activating background
knowledge, summarization, motivation, perma-
nence, etc. are in accordance with the principles
of the approaches/models which determine
Turkish Language Teaching Program (Akkaya
2011). In this sense, caricatures facilitates reach-
ing the goal of teaching the verbs which are used
in this study effectively in a meaningful way.
Ozer (1994: 37) states the advantages of carica-
tures as:  “There is not a more powerful instru-
ment in teaching rather than caricatures, if it is
considered with a realistic approach. In coun-
tries where traditional sense of humor has been
established it is a shortcoming not to make use
of the society’s disposition towards humor and
caricatures presented in people’s daily life. Pri-
marily, caricatures are visual. Caricatures pro-
vide motivation and the opportunity of discus-
sion/reflection. Through caricatures, all the is-
sues become free from complexity and abstract-
ness.”  Caricatures aim not only to entertain the
audience but also to engage the audience in criti-
cal thinking on any issues addressed in carica-
tures. A caricaturist’s intension is to encourage
his audience to reflect on the issue he handles
with his satirical and exaggerated drawings
(Uner 2009).

Caricatures are often of a critical perspec-
tive. The audience is expected to examine the
caricature, addressing an issue with creativity,
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with a critical viewpoint (Topuz 1986). Carica-
tures in education eliminate memorization.
Ideas reflected in the eyes are processed exclu-
sively in the brain, which restrains rote learn-
ing by the effect of humor. The message is de-
livered in more than one panel in a comic strip
(Efe 2005). In caricatures, the reader is supposed
to create his own way of thinking while the cari-
caturist presents his own (Ozer 2007). Carica-
tures can be designed as classroom materials
which help teach learners concepts in an enter-
taining and effective way (Kete et al. 2009).
Engaging learners to think critically and hence
to project/produce, the use of caricatures can be
conducive to meet teaching objectives in the new
program aiming to engage learners in classroom
participation, and to inspire them to be active
participants rather than passive recipients, con-
trary to the traditional classroom setting (Altun
2009). Enriching course content with several
approaches contributes to motivate students in
classroom by overcoming prejudice even for so-
called “difficult subject matters”. One of these
approaches, caricatures presents the unique
characteristic of capturing the attention of un-
interested and unmotivated students. It should
be kept in mind that caricatures play a signifi-
cant role in capturing learners’ attention on
underlying teaching/learning concepts such as
interest, attention and motivation of learners in
education.

The main objective of this study is to deter-
mine the effects of caricatures on student
achievement in Turkish language teaching.

METHODOLOGY

In the study, experimental models, pre-test,
post-test control group quasi experimental
model were applied. In post-test control group
model there were two groups determined by ran-
dom selection, one of which is the control group
of the study. Groups were given only post-test
(post- experiment measurement). In most stud-
ies, pre-test procedure is either invalid or un-
feasible. It is acknowledged that random selec-
tion of groups ensures pre-experimental re-
semble. That is, effects of pre-experimental
measurement on internal and external validity
is claimed to be eliminated (Karasar 2004).

The study was conducted in two classes at
secondary school level in Bursa during 2012-
13 academic year. 7/A class was assigned as the

control group. 7/B was assigned as the test group
by random sampling. This type of sampling is
the sampling in which a researcher chooses a
part of the population by some means or other
subject to detected sample size. (Arli and Nazik
2001: 75).

Prior to the study, a standard test on verbs
was given to each group at the same time in
order to determine if there is difference between
groups, if any to eliminate any conditions which
may affect the results. For the applied test, five
Turkish language teachers and one proclaimed
faculty member were asked their opinion. After
the test, it was assessed that there was no sig-
nificant difference on verbs between groups.

Data Analysis

The obtained data was analyzed using SPSS
20.00 program. Interpretations on the data were
made with t-test considering post-test averages
of both groups. In case that subgroups’ sample
size is greater than 30, distribution is consid-
ered as normal (Buyukozturk 2012). Therefore,
for unrelated samples, t-test was used for gen-
der variable.

RESULTS

In the analysis of the first problem in the
study, it was analyzed if there was any signifi-
cant difference between post-test scores of the
control and test groups. The results are given in
Table 1.

Table 1: Test and control groups post-test scores

Groups N Post-test t p
scores

Test 40 84.6 17.24 .000
Control 40 53.4

There is an increase in post-test scores of stu-
dents in the teaching of verbs using caricatures
(Table 1). Through traditional teaching, the
score is X=53.4 for the control group. The score
is X= 84.6 for the test group. This finding shows
that there is a significant difference between the
control and the test group in the teaching of
verbs using caricatures.

In the analysis of the second problem in the
study, it was analyzed if there is any significant
difference between post-test scores of the con-

THE USE OF CARICATURES IN TEACHING VERBS 189



Table 2: Test and control groups post-test scores to
gender

Groups N Post-test SD p
scores

Male 42 87.6 7.32 .002
Female 38 80.4 5.75 .002

trol and test groups regarding gender variable.
The results are given in Table 2.

It is suggested that there is a significant dif-
ference t(80)=3.38  p<.005 in the teaching of
verbs using caricatures regarding gender vari-
able.

DISCUSSION

“It is considered that with traditional teach-
ing methods, the development of children’s cre-
ativity, problem-solving and self-control poten-
tial, independent thinking is not possible” (Koc
and Dikici 2003: 1). It is stated in the “New
Primary Turkish Language Teaching Program”
(6th, 7th, 8th grades), that the main goals of
the program  have been set as listed:  to enable
students to build on their acquired knowledge,
to find alternative and creative solutions to the
problems encountered, to raise the conscious-
ness and courage of working together in a group,
to participate in activities for production and
discussion, to use different research methods and
techniques, to comprehend events and situations
correctly using their experiences, to acquire an
interdisciplinary viewpoint (MoNE 2006: 2).
With this regard, it will be more accurate to pro-
vide Turkish language rules and knowledge,
especially by visual examples. Given the high
rate of retention of individuals’ learning by see-
ing, it has been proven that addressing many
senses is inevitable for learning. It is widely
known that many studies claim that educational
programs supported by visuals are more effec-
tive and successful. According to learning and
motivation theories, vivid, engaging, and dif-
ferent material make it easier to remember for
learners. For example, while only 10% percent
of the subject is retained by reading, 50% per-
cent of the same subject is retained by watching
a movie (Demirel 1999).

Visuals emphasize on any written or verbal
knowledge by presenting it in different ways,
simplifying and repeating. Graphics and charts
contribute to store information for a long time

by establishing a relationship with the concept
they explain. Visuals function as means of mo-
tivation, repetition, elaboration, notation, edit-
ing, and annotation in education (Canpolat
2006). Ozbay (2006) highlights that sense of
sights plays an important role in language edu-
cation, and Turkish language teacher should
facilitate materials that appeal to the sense of
sight for curricular as well as extra-curricular
activities. Visual materials make contribution
to learners’ understanding and retaining infor-
mation. The more appealing the classroom ma-
terials are to five senses, the more effective the
learning is, which is very essential to improve
basic language skills (Saban 2005)

Verbs, indispensable elements of native lan-
guage teaching, should be addressed by appeal-
ing to the learners’ frame of concepts in various
ways. The very first step in teaching is to attract
the interest and attention of individuals.  If an
individual is provided with a learning environ-
ment full of various stimuli, the rate of reten-
tion is higher (Batur 2010). Especially during
secondary level, it is important that children
should study in engaging and stimulating learn-
ing environments in order to succeed in lan-
guage learning, along with basic subject mat-
ters such as verbs, which is clearly suggested in
the findings we obtained in the study.

Sole use of didactic approaches in mother
tongue education may lead to many problems.
For instance, the individual may have difficul-
ties with some grammar rules throughout her/
his life. Such kind of situations is attributed to
teaching only the rules and bare information
(Yoong 2001). Drawing special attention to the
contribution of grammar structures to the mean-
ing facilitates the utilization of these structures
as skills. Moreover, using materials with ex-
amples on different implementations about the
structures in the lessons and supplementing the
structures with visuals assist learning (Sturm
2002).

In daily life symbols, logos, pictures, photo-
graphs and signs attract more attention and
that’s why these visual aids are utilized in al-
most every field. This is proven by the fact that
in many fields visuals are preferred over text in
many areas (Yengin 1996: 8). In this respect,
students should be addressed with visuals from
many areas of life, in other words from real life
in verb teaching. What students have learnt
should be linked to the real life.  It is agreed on
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that there must be parallelism between student’s
life at school and life out of school. New learn-
ing is always the development and continuum
of the information s/he already has (Hutchinson
1949). With middle school students, caricatures
are definitely the most gripping means which
helps learning.

Ugurel and Morali (2006) state that carica-
ture use in education is not limited to visual aids
for written materials and thanks to their psy-
chological influences caricatures are means with
substantial effects where humor is used effec-
tively. In this respect, caricature as a visual aid
is valid component of education system. It is
stated by many researchers that when it comes
to memory, visual perception is better than au-
dio perception (Avons 1998). That’s why it is
vitally important to get students to participate
actively in the lessons. Without active partici-
pation of the individual, a new subject cannot
be presented. Even if it is presented, the study
of the subject cannot continue effectively. Teach-
ing depends on attracting students’ attention,
encouraging them and keeping this attention
and enthusiasm to learn (Kinchin 2004). Cari-
catures are effective tools which enable students
to focus on the topic and participate actively in
class discussions (Keogh and Naylor 1999). This
active participation can influence students’ ap-
proach to lesson positively. Especially for the
students who lose their interest in Turkish les-
sons, caricatures can be used as an opportunity
for them to express themselves more and change
their attitudes towards lessons in created posi-
tive learning environment. In an experiment
where caricatures were used a similar conclu-
sion was reached due to the attitude changes of
students from the control group towards lesson
(Ozsahin 2009).

The goal of education with caricatures should
not be to entertain or to make students memo-
rize but to teach via questioning and to improve
creativity (Ors 2005). The subject which is pre-
sented with visuals is improved with contem-
plation. Even though the student does not see
the same caricature, s/he can visualize it when
s/he comes across a link or a clue. When this
visualization conjugates with humor, they turn
into thoughts. These are momentary periods.
Subjects presented and handled in these peri-
ods become permanent, which prevents memo-
rization (Efe 2005). Caricatures can be used for
different purposes such as gaining intellectual
skills, mastering scientific terminology and

boosting stimulation. Effective and meaningful
student-centered education can be achieved via
caricatures (Dabell 2004). Caricature use is ef-
fective in terms of in constructivist education
and actual student participation (Ekici et al.
2007). Caricature contributes to the speed of
understanding and interpretation of readers.
That’s why caricature not only is effective in
the education of the aims it has succeeded, but
also forming a group ready for education (Uslu
2007). Many structures taught within the frame
of mother tongue have a vital role in eliminat-
ing memorization from education. Therefore,
the caricatures which are used to teach verbs
can be very influential on students’ acquiring
important elements of their mother tongue per-
manently. Grammar teaching includes difficult,
complex and abstract subjects. To teach these
subjects teachers can make use of caricatures as
visual materials in their lessons (Kleeman
2006). Teaching verbs by embodying them via
caricatures makes grammar teaching easier.

Stephenson and Warvick (2002) gave ex-
amples for caricatures in their studies on analy-
sis of caricature use in constructivist education
and reached the conclusion that caricatures
helped them understand the topic better. As this
study shows, the subjects which are assisted with
caricatures can be taught to the target group in
permanent way.

Caricatures are the most important visual
sources which enable students to access to con-
cepts and information with the fun element as
well as having a scientific viewpoint to inci-
dents faced in different situations (Martinez
2004). A study in which caricatures were com-
pared to written texts shows that caricatures’
visual features facilitate learning (Sones 1944),
which shows the effect of caricatures on learn-
ing evidently. Also, it is stated that the simple
language used in caricatures helps students un-
derstand the concepts about the subject (Cox
1999). The fact that students in Keogh and
Naylor’s (1999) study focused on the subject
thanks to caricatures and got engaged in deeper
thinking skills highlights the importance of cari-
catures in education.

It is helpful for the students to draw their
own caricatures, express their opinions about
the problems they experience or observe from
their environment in a creative and courageous
way. It is also another way for them to internal-
ize what they have learnt at school. Furthermore,
the increase in students’ creativity via carica-
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tures and the increase in their enthusiasm for
class discussions overlap (Song et al. 2008).  The
results of the study by Nahiley et al. (1981) show-
ing that caricatures increase success in class are
also parallel, as well.

CONCLUSION

Use of caricatures in teaching verbs has in-
creased the learning level positively.  Visual el-
ements’ affecting students positively in teach-
ing abstract subjects will provide guidance in
teaching many other subjects.

A higher percentage of male students have
learned the verbs by caricatures than female stu-
dents. This difference can be explained best by
the males’ interest in caricatures and publica-
tions about caricatures regardless of their age.

RECOMMENDATIONS

1. Caricatures should be used as visual mate-
rials while teaching difficult,  complex and
abstract subjects of language.

2. Caricatures pictures and photos should be
used by the teachers of language to prevent
learning by heart (memorizing)

3. The usage of comics and homor should be
increased to devolop thinking skills and to
make the message which is intended to be
given permanent.

NOTES

1 Some part of this article is presented as an oral presentation
in Innovation and Challenges in International Confer-
ence on Education 2013 (CICE 2013) 26 - 28 April
2013 - Kutahya, Turkey.
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