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ABSTRACT This study aimed at evaluating  teachers’ effectiveness in asking classroom questions, receiving the questions,
and  interaction with students’  responses from the teachers’ point of view. The study sample consisted of (110) male and female
teachers from Ma’an Education Directorate, 50 male and 60 female teachers in the academic year 2011-2012. To achieve the
study objectives, the researcher developed a questionnaire consisting of (33) items distributed in three domains: asking the
questions, receiving the questions, and the interaction with the students‘ responses. Questionnaire reliability revealed that the
overall means of teachers’ effectiveness is at medium level, while the domain of asking and the interaction with the students  is
at a high level and with the same degree for both of them, while the domain receiving the students questions came at the medium
level. Moreover, results showed that there is no statistical significance attributed to gender, education qualification and the
interaction between them at significance level of  a= 0.05 on the questionnaire fields and on the questionnaire as a whole.

INTRODUCTION

Teaching is a continuous activity that aims
to promote teacher competency and skills in
engaging students in the learning process
through asking questions , and to achieve stu-
dents’ learning in its different aspects through
multiple activities in which the teacher and the
learner engage by the silent and linguistic com-
munication means (Al-Heeleh 1999).

Developed countries are interested in this side
of teaching, and gave the greatest concern to
teacher in training and educating, with the be-
lief in their responsibility in the success or fail-
ure of the educational system. This system de-
mands dealing with all teachers regardless of
their characteristics and to make them familiar
with teaching and learning strategies that pro-
vide wide and different educational horizons that
reflect on their students (Abd Almohsen 1999).

Teaching perspective was modified by goals
in response to the critiques aimed at it, because
of  its direct effect on creativity. The need to
adopt teaching by strategies aiming to correct
school’s function as an alternative to the famil-
iar in the traditional educational practices have
emerged, because reality calls for  learning edu-
cational strategies oriented toward resolving stu-
dent problems (Al-Draij 2004). The strategy of
asking questions as a skill that it is likely to
develop through training and practicing by in-
troducing each of its elements in a logical con-
sequence, to facilitate its learning for the two
types of students have emerged thereafter.

For those with scientific capabilities, it will
be useful to develop high mental processes.
Teacher will be able to motivate students at the
lower level through different kinds of questions
to help them to be active in class and be on track
(Salem 1993).

Classroom questions were considered as an
important skill in teaching because they reflect
teachers‘ capability and competence in formu-
lating and directing questions to students at a
level that evokes their interest, and dealing with
their reactions, since teachers develop their posi-
tive capabilities from anxiety and fear
(Alkhaleefah 1996). Furthermore, teachers
should know that questions are not successful
unless they achieve the basic specifications in-
cluding the appropriate wording, linking them
with the intended purpose, and to be at the learn-
ers’ level that  evoke their interest (Jongmans
and Beijaard 2003).

Classroom questions allow students‘ partici-
pation and motivate learning, also help keep
teachers’ utilities active and flexible. This can
be an important advantage to achieve active
learning though that could be basic. Under these
kind of questions, we notice the rise of the fol-
low up questions that explain and continuously
refocus on the introduced materials (Jacobsen
and Kauchak 1989).

Preparation questions as illustrated by
Ausuble (1968), give another mode of questions
that teachers ask their students in order to cover
the topic of the new lesson in the next class.
Such questions require students to answer, ei-
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ther from the text book or from other relevant
sources. Studies have confirmed their effective-
ness in students‘  increased  performance .

If classroom’s questions represent a basic and
vital side in the teaching process, then the
teacher will receive student’s responses and re-
orient such responses. This will require high
teacher competency who should know how to
formulate questions at any new good level of
thinking (Ibraheem 2004).

Classroom questions modes are subject to
students thinking variation. First teachers may
use accumulative questions modes, and follow
them up by questions of thinking to achieve the
intended purpose. It is possible to ask one ques-
tion to many students, repeating it one more
time, if it is not answered. This means it is in
accordance with the studies that motivate the
examination (Hamdan 1981).

Regarding the questions classification, they
are multiple according to their importance and
their prominent role in teaching. At the Minis-
try of Education, for the curriculum Bloom’s
classification was adopted and became the di-
rect contact with the educational process for the
curriculum, methods, goals and objectives .

The questions come in pyramid form, begin-
ning with  knowledge, followed by the indivi-
dual’s ability to retrieve what student has learned
in a new method under the title, understanding,
then dealing with high mental skills like appli-
cation, analyzing, synthesis, and finally with
evaluation (Qatami and Al-shaikh 1992).

 Also, the need to return to questions reflect
the skills at the critical thinking level, by refer-
ring to what Jacobsen (1989) says. High level
questions can reinforce deep and critical think-
ing through applying multiple processes at the
perception level.

To ask these questions there is a need to ana-
lyze or design the information as one of the
important goals in enhancing high level think-
ing skills which demand providing of relevant
notes in the classroom.

Regarding literature review, several studies
have been reviewed by authors such as Wilen
(2004) whose study is entitled, “Knowing the
Teachers` Competency in Asking Oral Ques-
tions, and the Relation with the Teachers` Skills
in Explaining the Lesson from Their Point of
View.” Results  reveal that teachers` in explain-
ing lessons have been influenced by the teacher
method in asking oral questions during the les-
son.

A study was conducted by Ali (2004) entitled
“The Arabic Language Teacher Effectiveness in
Questions Explanation Skill , Asking and Evalu-
ating the Questions from the Students Point of
View.” Its finding revealed the presence of sig-
nificant differences in asking and explaining the
questions from student point of view. This can
be attributed to gender variable and in favor of
the female students.

Hoxeirer (2003) conducted a study that aimed
at knowing students’ point of view regarding
usage of questions, explanation skills and the
extent of their relation with teachers‘ compe-
tency and effectiveness. Results revealed that
using appropriate explanation means, and new
methods in asking questions contribute to de-
velopment of teachers‘ effectiveness, and teach-
ers should focus on the types of questions in-
stead of focusing on their quantity. In addition,
the study revealed that most teachers do not deal
effectively with student responses to their ques-
tions.

Wilen (2003) conducted a study with the goal
to finding out results of the oral tests and their
relation to teachers‘ method in asking questions
while teaching. Results showed the presence of
positive significant relation between teachers’
effectiveness in asking questions and how they
receive them, and students’ ability to achieve.
The study also showed the presence of differ-
ences with statistical significance regarding the
teachers effectiveness in asking questions attrib-
utable to gender, and experience variables in
favor of female teachers.

Swift (2004) conducted a study that aimed
to know teachers effectiveness in lesson expla-
nation skill and the questions asking by teach-
ers and their point of view, and relation with
their competence in practicing the lesson. Its
results showed the presence of significant posi-
tive relation between teacher effectiveness in
lesson explanation, method in asking questions,
and their competence in teaching. The presence
of differences attributed to the gender variable
in favor of the female, while there are no differ-
ences in this effectiveness attributed to the ex-
perience, and the education qualification vari-
ables.

Furthermore literature review focused on
teachers’ competence in asking questions and
links in dealing with student questions and re-
sponses. The study affirms the relation between
asking questions and how they are received, and
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the positive effect on the lesson explanation that
leads to the teachers‘ developed effectiveness in
the teaching skills that are followed by the de-
velopment of students‘ achievement. Also, some
studies confirmed the impact of some variable.

Research Problem

The advent of information and communica-
tion revolution has influenced every aspect of
human’s life including education. Education
process, whether teaching or learning, has been
enhanced greatly including engaging students
in class room activities such as:

Receiving Questions that are Asked by
Teacher, and their Responses: Questions asked
in classroom are considered to be the nerve that
connects learner with teacher, through teacher’s
direct and indirect methods that evoke thinking
in the stated issues to students and other rel-
evant issues.

Research Objectives

To investigate the relation between the theo-
retical aspects of education and the reflection
on the practical reality.

To use scientific research as a scientific meth-
odology, to reveal teaching strategies and to pro-
pose solutions.

To investigate the effect of some variables
like gender and education  qualification on the
results of the research.

Research Significance

To reveal  teachers‘ practices , by describing
and analyzing the classroom from inside that
designed by teacher in which the material in-
troduced through asking and receiving the ques-
tions as an important element in the teaching
and evaluating strategies to achieve specific and
acceptable goals by knowing education reality

Research Questions

1- What is the extent of the teachers effect-
iveness in (asking and receiving questions,
and the interaction with student’s res-
ponses) from the teachers point of view?

2- Are there any statistical significance diff-
erences at the level (α=0.05) in the degree
of teacher evaluation regarding the extent

of teachers effectiveness concerning the
several domains (asking and receiving the
questions, and the interaction with the
students responses) attribute to the two
variables, the education  qualification and
the  gender , and the their interaction.

RESEARCH METHODOLOGY

The researcher used the descriptive survey
method by employing questionnaire as a major
instrument to collect relevant data in order to
achieve study’s objectives.

Study’s Populations

Population of study consisted of male and
female teachers working in Ma’an public
schools in school year 2011/2012, Number of
teachers was 590 as shown in the Table 1.

Table 1: Distribution of the population according to
gender and education qualification

Gender Qualification

Bachelor and Higher than Total
less bachelors

Male 166 94 260
Female 230 100 330

Total 396 194 590

Study’s Sample

After excluding the survey sample, the study
sample consisted of 110 male and female teach-
ers. This forms 18.7% of the study population
selected by the randomized stratified method in
order to represent the population’s point of view
(Table 2).

Table 2: Distributing the study sample members
according to gender and education qualification

Gender Qualification

Bachelor and Higher than Total
less bachelors

Male 32 40 72
Female 18 20 38

Total 50 60 110

Study Instrument and Its Validity

The researcher has developed a questionnaire
to evaluate teachers’ effectiveness in Ma’an
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Governorate concerning their skills (asking
classroom’s questions) for the academic year
2011/2012 from teacher point of view. The ques-
tionnaire was developed after reviewing the
theoretical literature and the relevant previous
studies. To test and affirm its validity, the re-
searcher has used it in three domains (asking
and receiving questions, and dealing with the
students questions) answering the items was
gradual. According to Likert measure, number
5 represents the maximum score for the item,
while number 1 is the minimum score, percent-
ages were used as parameter to compare the
degrees of teachers evaluation, 75% or more is
a high evaluation degree, less than 75% and
equal to 60% is medium evaluation degree, less
than 60% is weak evaluation degree.

Instrument Consistency

Instrument consistency was calculated
through its application on a survey sample con-
sisted of 22 male and female teachers from the
study population and from outside the sample.

Consistency was tested by the internal corre-
spondence method according to Cranach Alpha
equation, the value of the internal correspon-
dence coefficient for the three domains and for
the instrument as a whole was relevant as seen
in Table 3.

Table 3: Consistency coefficients values of the study
domains

Domain Number of Consistency
clauses coefficient

Asking the questions 13 89%
Interaction with the students 10 83%
   responses
Receiving the students 10 82%
   questions
Total consistency coefficient 33 87%

Statistical Analysis

After determining the study sample and af-
firming the instrument validity and consistency,

the researcher has visited teachers at the train-
ing centers to discuss the instrument and how
to be answered, after explaining the nature of
the questionnaire, 110 were distributed to the
sample members, two days later questionnaire
were collated, and data was entered into com-
puter, for analysis, data processed by using the
mean to answer the first question , and the two-
way ANOVA analysis was used to answer the
second question.

RESULTS AND DISCUSSION

First: study results regarding the first ques-
tions “What is the extent of the teachers` effec-
tiveness in (asking and receiving the questions,
and the interaction with the students responses)
from the teachers point of view?

Table 4 shows the means of teachers evalua-
tion degrees for each of the three domains (ask-
ing and receiving questions, and the interaction
with students responses) and for the question-
naire as a whole.

Table 4 reveals the presence of differences
between the evaluation of  teachers effective-
ness level in Ma’ an Governorate schools  for
their effectiveness level in three domains, two
of them came at a high level which are asking
the questions and the interaction with students
responses by 75% (for each), while the third
came at a medium level, which is the domain
receiving the questions by 70%, and the level of
the questionnaire as a whole came at a medium
level by 73%.

The researcher believes that questionnaire as
a whole came at the medium level because of
the reflection of the three domains that two of
them came at the beginning of the raising lad-
der 75% and the third at the medium level that
reflected a medium result.

According to the researcher this result re-
flects the following:

Teachers capabilities level is an important
side of teaching strategies, because of being far
from follow up and surveying, and sufficiently

Table 4: Arithmetic means of the teachers evaluation degrees

No. The relative Evaluation domain Mean Percentage Degree of
number practicing

1 1 Asking the questions 3.76 0.75 High
2 1 Interaction with the students responses 3.73 0.75 High
3 3 Receiving the students questions 3.54 0.71 Medium

The questionnaire as a whole 3.67 073 Medium
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stand at the margin fearing from diving in the
unknown.

The new development stages in school cur-
riculum were not accompanied with the same
importance with the equal level of training, that
left the teachers as they were at a medium de-
gree of development, and the regression of the
supervisory role in the application and follow
up may be attributed to the result.  Result is con-
sistent with the studies of Wilen (2003), Hoxmeir
(2003) and Swift (2002). Researcher believes
that the two domains (asking the questions and
the interaction with the students’ responses)
came at the high level for two reasons:

Teachers‘ degree of commitment in asking
questions and receiving responses skills are high
because they receive greater concern than other
skills in the training and teaching. Teachers‘
concern about these two domains reflect their
care about maintaining a high level of class-
room interaction management because they are
the two pillars to attract attention and preserv-
ing a high degree of classroom control. This is
in consistence with Wilen (2003), and Wilen
(2009) studies, and contradicts Aoxmeier’s
(2003) study.

In addition, researcher believes that achiev-
ing the degree of 75% for each of them indi-
cates teachers concern, in the same conditions
in directing questions and receiving answers
with the same importance, This means that
teacher cares about domains with the same stan-
dard and competence. From the researcher’s
point of view, this indicates that the questions
quality, wording and content reflect teacher’s
capability to understand students‘ reactions.
This is consistent with Swift’s  (2002) study.

While the “domain receiving the students`
questions domain” came at a medium level of
70% may be attributed to the humble level of
the teachers` knowledge in this domain  because
it includes high skills, such as capability to for-
mulate questions, understanding and judging.
The other thing may concern an aspect of the
applied educational curriculum that reflects a
heritage the teachers want to have a voice in
the classroom’s environment.

Second: Students‘ results regarding the sec-
ond question: “Are there differences at the level
of (α=0.05) in the degree of teacher evaluation
regarding the extent of their effectiveness con-
cerning the domains (asking and receiving ques-
tions, and the interaction with students re-

sponses) attributed to two factors, the educa-
tional qualification and gender and the interac-
tion between them.

The dual variance analysis was used with
statistical significance level 0.05 with statisti-
cal program SPSS. Results showed that there is
no effect with statistical significance of gender,
qualification and the interaction between them
at significance level (α=0.05) in all question-
naire domains as a whole since (P-value > 0.05).
Maybe the cause of the absence of the effect is
that the two genders receive training process
and supervisory follow up at the same level.
Furthermore, qualification and the scientific
level are no longer with precise importance to
distinguish between the teachers because of the
multiple knowledge sources, and the more im-
portant is the teachers‘ efforts in investigating
and inquiring. The result is consistent with
Swift’s (2002) study in the qualification and
contradicts Wilen’s (2003), and Ali’s (2004)
studies.

CONCLUSION

This study aimed to investigate the teacher’s
level in asking classroom questions from their
point of view. After analyzing the (33) item an-
swers including the domains asking and receiv-
ing questions, and interaction with students re-
sponses, it was found that the total level of the
questionnaire is  at the medium level, while the
effect of the domain receiving students questions
is  medium, in contrast with the other two do-
mains that are at a high level.

Furthermore, the study revealed the absence
of gender or qualification effect, which  they do
not form a variance between the study sample.

RECOMMENDATIONS

Based upon the study’s results, the follow-
ing recommendations are set forward
• Providing more training programs to

develop teacher’s capability in the domain
receiving the students’ questions.

• Making teachers aware of the study’s
results, and to make comparison between
student achievements in the study’s region.

• Determining the items that were at the
medium level for the three domains, and
analyzing the indicators collected.
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